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HOUSE OF ASSElVIBL Y, 
SATURDAY, 28th January, 1815. 

RESOLVED, That a Committee of Five 1\tfem­
bers be appointed to enquire into the 
state and progress of Education as re­
sultin(}' from the Provincial Act ofthe 
Forty:first Georg·e the Third, Chapter 
Seventeenth, which provides for the es­
tablishment of Free Schools, and the 
advancement of learning in this Pro­
vince ; with power to send tor persons 
and papers. 

RDERED, That Mr. Blanchet, Mr. Viger, 
J\'Ir. Vallieres, 1\lr. Taschereau, and 
Mr. Borgia do compose the said Com­
mittee. 

TuESDAY, 28th February, 1815. 
RDERED, That l\Jr • .A. Stua1·t and lVIr. Lee 

be added to the Committee appointed 
on the 28th January last, to enquire 
into the state and prog-ress of Education, 
as resulting from the Provir:tciai Act of' 
the Forty-first GEoRG E THE THIRD, 

chapter .;eventeenth, which provides for 
the establishment of Free Schools, and 
the advancement of Learning in this 
]">rovince. 

Attest, 

WM. LINDS AY_, Clk. Ass'y. 
HOUSE 



CHAMBRE D' ASSEM.BLE'E, 
SAMEDI, 28c Jan;vier, 1815. 

RESOW, Qu'un Comite de Cinq l\Icn1bres soit 
nomme pour s'enquerir de l'etat et des 
·progres de l'Educat~on resultant de 
l' Acte Pro;vincial de la Quarante et uni­
eme GEORGE TROIS, Chapitre Dix-sept_, 
qui pourvQit a l'etablissement d'Ecoles 
Gratuites et a l'a.v.ancement des Sci­
ences en cette Province; avec pouvoir 
d'envoyer querir les person\}es et pa-
piers.. -

RDONNE', Que Mr. Blanchet, Mr. Viger, 
Mr. Vallieres_, Mr. Tasclzereau et Mr .. 
Borgia composent le dit Comite. 

MARDI, 28e Fevrier, 1815_, 
RDONNE', Que 1\{r.' .A.. Stuart et Mr. Lee 

soientajoutes au Comitenommele ingt 
buitieme ·our an vier dernier_, pour 
, rtr de I' ctat et des progres de 

l'Educati.o.n .qui sont resultes de 1' Acte 
Provincial de la Quarante et unieme 
Gcorge Trois, Chapitre Dix-sept_, qui 
pourv.oit a l'etablissement d'Ecoles Gra­
tuites et .a l'.avancement des Sciences 
nans cette ProviRCe. 

· Atte te, 
P. E. DESBARATS, 

Greffr. Asst. 
3· CHAMBRE 
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HOUSE OF ASSEl\'IBLY_, 
WEDNESDAY., 22<1 ~1arch_, 1815. 

1\Ir. BLANCHET from the Committee appointed 
to enquire into the state and progress of Educa­
tion as resulting from the Provincial Act of the 
Forty-first George the Third_, Chap. Seventeenth_, 
which provides for the establishment of Free 
Schools and the advancement of Learning in this 
Province_, report.ed that the Committee had_, in 
obedience to the order of reference_, proceeded 
therein and come to an opinion_, which he was 
directed to submit to the House whenever it shall 
be pleased to .receive the same. And he read the 
report in his place and afte .wards delivered it in 
at the Clerk's table_, where it was again read. 

The said report is as followeth_, viz: 

Messir_e .Anloine Robert_, Superior of the Semi­
nary of Quebec_, appeared before your Committee_, 
and was examined to the effect following: That 
he knows but one instance in which any person 
from the Scl1ools of Royal Foundation established 
under the Act of the Forty-first year of 1-Iis Ma-
jesty,s Reign has entered the Seminary to com­
plete his studiei. The experience had of the 
operation of that Act, demonstrates that the 
Schools of Royal Foundation_, instituted under 
that Act for the advancement of Learning is ill 
adapted for the Instruction of Youth in the Coun­
try Parishes of this Province; the reason of 
which is that the Superintendance exercised is 

insufficient 
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.CHAl\lB E D' ASSElV!BLE'E, 
V _ENDREDl1 22 l\1ars, 1815. 

i fr. Blanclzet .du Comite nom me pour s'enque­
~·ir de l'etat et des progrcs ~e l'Education resultant 
ue l'Acte Provincial de la Quaran e et unicme 
George Trois, Chapitrc Dix-sept, qui pour ·oit 
a l'etablissement d'Ecoles Gratuites et a l'nsan­
cement des Sciences dans cette Provip.ce, a fait 
rapport que le .Comite, en obeiss nee a l'ordre 
de reference, avoit PFocede sur l'objet, et a' oit 
forme une opinion qu'il avoit ordre de soumettre 
a la Chambre lorsqu'illui plairoit de la r~ccvoi · : 
Et il a lu le rapport a sa place, et ensuite l'a 
delivre a la Table du Greffier, ou il a ete lu 
le nouyeau. · · · 

Le dit rapport est corn me su~t, sa' o1r : 

1cssire Antoine Robert, Supericur du Sen i· 
nair~ .de Que15e~, a paru devant votre Comite_. 
Jequel a dit et ccrtifte qu'il ne cmu~oit qu'une 
seule person ne sortie qcs E!coles Royalcs ctablies 
en vertu de l' Actc de la Quarante·ct-unicme 
Ann8c de Geqrge 1-""'rois, qui soit venue au Semi­
naire pour faire ses etudes; !'experience que 
l'on a de l'operation de cet Acte_, prouve que 
}'Institution I oyale pour l'a ancemcpt des Sci­
ences, e~ablie par cet Acte est mal caJculee pou 
instruire la J eunesse des Campagnes ; et l~ raison 
est qu'il n'y a pas une surveillance suffisante 
pour engager les llabitans des Campagncs a 

envoy 
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insufficien-t to induce the Inhabitants in the Coun· 
try to send thither their children. He does not 
think the Corporation created by the Act c_an 
remedy the existing evil. That it would be In­
finitely preferable to leave t11e care of the Educa­
tion of Youth in the Country Parishes to the 
Cure and principal Inhabitants of the place_, both 
as to the choice of Preceptors and as to Supel~­
intendance. That the Inhabitants' will ever be 
averse to placing their children under any Mas· 
ter with whose morals .and principles they are 
unacquainted ;-and_, if the Legislature should 
pass an Act to empower the Cure and Church 
Wardens of ihe several Parishes to purchase 
Lands Jor the establishing of Elementary S.chooJs_, 
such 9. measure would readily produce the means 
necessary for the purpose. One of the modes of 
inducing persons of cha1acter to es~ablish them­
selves as School-.1.\fasters in the Country Parishes_, 
would be the offering of encouragement on the 
part :Of the Legislature to young persons on leav-­
ing College to adopt that profe~n. Mr. Robert 
says further that in his opinion the acquisition of 
the English Lang·uug'C oug·ht to form an object of 
Education, and that Lang·uage is at presen_t 
taught in the Semi~aries of (Juebec_, Montreal and 
Nicolet. That Monseigneur Hu BERT for­
merly established an English Scho.ol in the City 
of Quebec_, but that undertaking fell throncrb. 
from want of means. TP.e present Catholi~k 
.Bishop of Quebec nevertheless intends to estab­
lish a Free School in this City next spring. He 
does not think youth suffer much from the want 

· of 
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· .noyer leurs cnfans: Qu'il ne croit pas que la 
Corporation ll'>mnH~e en verlu de l' Acte ci-dessus 
pilt remedier an mal existant; q u 'il convic.1droit 
inftniment mieux de laisser le .soin de !'Education 
de la J-eunesse dans les Paroisscs de Cam pa;;·ne 
an Cure et aux principaux llabitans du lien 
tant pour le choi? d s 1 altrcs que pour h SLP'­

vcillancc : Que lcs llabitans craindnmt ioujours 
d'JCnvoyer les enfans sous un ~laltrc dont ds ne 
conno· ;sent ni cs mmurs ni lcs prineipcs; et i'i 
la Leg·islature pas oit un Acte ponr .antoriser les 
Cures et lcs ~Iarg·ui!Iicrs des Paroiss s a acq ucrir 
des fonds pour l'etabli:sement (l"Ecolcs Elemen.­
taires) cc!a fourniroit promptcmcnt les moyens 
d'av ir des Ecoles dans Ics Campag-nes. Qn 'un 
des mo:ens d'enga~·cr des }V'rsonncs de caract{~l'P 
a s'etablir comme l\1aHres-.d'Ecol s dans les ('am 
pagncs) Reroit que la Leg-islature encourag·dh Ics 
jeunes gf\ns qui sortent. des Collcg·cs a Jd"Cndre 
cette profession. i\Ir. Robert a dit de plus qu'iJ 
croit que la connoisse:nce de h. Lang·ne Ang·loi~e 
·doit f~tire unc partic de l'E( ucution actnelle des 
.icuncs gens, et k Semi1 aircs de (iuebcc, de 
l\J ontrc· i cl tk N icolct cnseig·nent act ucllcment 
la Latin·uc Ang·loisc.-Qne ~1onseig·ncul' llunERT. 
avoit autrefois ctabli unc Ec le Ang;l01se tans h 
Ville de Quebec) m~1is ellc a manqt 6 fautc de 
moycns. Ccpcn iant .Ion..:cig-ncur actucl de Que­
bec en doit ctabJir llllC ,gratuitc ce prin~ems 
dans cette Villc.-Qn 'il ne croit pas que la jcu­
nesse souffre par le manqne d'Ecolc~ Elemen­
taires dans la fille de Ouebec; cepcndant s'il y 
ay~oit ·plus d'Eco1e~ clans cctte Yille cela ne pour-

roit 
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of Elementary Schools in the Cjty of Quebec_, y.e.t 
n1uch good would necessarily result fr.ot_n the en­
creasing of the number of Schools in that City, 
P~ there .are not any as yet established in the 
Lower-Towo. j\rJr. Doucet_, late C.ure of the 
Parish of Quebec, purchased a piece of ~;rounq 
there, in the intention of establishing a Scbo.ol. 

Messire GATIEN, Profes~o1· of Theology in the 
H Grand Seminaire'' also -~ppeared anf) was ex­
amined before your Committee. l-Ie confirmed 
the statements made by ~essire ~obert in eyery 
respect. 

}less ire Arzdre Do7!-cet, Grand-Vi cain~ of the 
Diocese and ]ate Cure of Quebec, appeared be­
fore your Committee_, and being· examined_, sta.teu 
that be is acquainted with the p,rovisions of the 
A~t of ,the F'orty-first y.ear of Uis l\1ajesty which 
provides for the establishment of Free Schools in 
this Piovince. 'l':hat Act has not prove_d so favor­
able to the Elementary Ed.ucation of Youth as it 
was oesig·ned to prove. The School-J)IJasters 
established in the Country Parishes under that 
Act have no pupils, or very few. The Inhabi­
tants a~:e averse to sending- thither their children_, 
being unacquainted with the character and man, 
ners of the Preceptors. The ground of that 
want of confidence in the Preceptors_, is that the 
Inhabitants do not for the most part participate 
in their nomination, aQd that they are wholly 
unknown to the In bqbitants. The b,est plan for 
the establishment of Schools in the Country Pa-

rishc~, 
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roit fairc que beaucoup de bien, comme a la 
Basse-Ville, ou il n'y en a pas encore d'etablic. 
_\Ir. Doucct, ci-devant Cure de la Paroisse de 
Quebec, y avoit achetc un terrein dans le dessein 
. .d' en etab.lir une. 

Mcssire Gatien, Prcfesscur de Theologie au 
Grand Seminaire, a aussi comparu de aut votre 
Comitc, et a confirme en tout la declaration de 
l\1 essire Robert. 

1\Jessire Anrlre Doucet, Grand-Vicairc du 
Diocese et ci-dcvant Cure de Quebec, a com­
paru deyant votre Comi~e et a dit et certifie 
Hn'il connolt l' Acte de la Quarante-ct-unieme 
An nee de Georg·eTrois, qui pourYoit a l'etablisse­
mcnt d'Ecolcs Gr~tuitcs en cette Province; que 
cct A.cte n'a pas ete suivi des avantag·cs que l'on 
en ~ttendoit pour l'Ed 1Ication Ll ;mentaire de la 
J CUI1CS."C : que les 1\laltres-d'Ecoles qui sont eta­
blis dans Ies Campag;nes en vertu de cet Acte 
n'ont point qu prcsque point d'~colicrs. Que les 
llahib ns craigt cnt de lcs y envoy er, pa!· c.e qu 'il.: 
ignore.nt leur caractcre et 1eurs mmurs. L~ ni.i­
'011 pour laquelle ccs 1\Taltrcs-d'Ecolcs n'ont 
point la conoancc des 1} bitans., c'cst qu'ils sont 
nommes geueralement sans leur participation et. 
qu'ils leur sont cnticrcmcnt ipconuus. 

Le meillcur plan ponr l'etablisscmcnt d'E-:­
coles dans les Paroisscs) eroit prcmieremcnt de 
]es mettre sous la direction ou !'inspection du 

Cure 



A CONCISE l-IISTOR 

OF THE 

FREE SCHOOLS· 
IN ENGLAND 

ESTABLISHED UPON THE SYSTE~1 

OF 

IN the year 1798, I opened a school for the 
instructim) of poo; children, in reading, writing, 
arithmetic_, and the knowledge of the Holy Scrip­
tures ; the children were taught at the low price 
of four-pence per \Yeek. I knew of no modes of 
tuition but those usually in practice_, and I had 
a practica kaowledge of them. The number of 
children \Yho attended the school at that time, 
varied from ninety to a hundred and twenty. 
Being thus engaged in the study of e~ucation, 
with full liberty to make :what expenments I 
pleased, \Ynenevcr I found a poor child \Yhose 
parents were unable to pay for his instruction, 
I 2"ave l~m education_, gratis. This class of cl il­
ch~~ :nrrer'scd so much, that above thirty n"amcs 
·were en the book as frPe scholars, in a short 
ti. e; at d, it is very probable_, : no two children 
knew that there \Ycre other free scholars in the 

school 
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· t:tioolbe. ides themselves. I attended the school 
per onally, retaining an assistant. It '-'"VaS not 
tnattendcd with cxpe·nse of 'vages, rent, taxe!", 
rewards, &c. As the income arising from th · 
pay-scholars was much dimin~shed by the educa­
.ion I gave to so :in:tny, gratis, and there were 
still many mo1'e oojccts of benevolence in the 
chool and neighbourhood, I 'vas anxious to 

!lnd an expedient which trould enable me to ex 
tend the usefulness of the institution, without 
£\dditional expense to myself; and soon found 
two liberal-minded personR, who re·adily second­
~d my views, Thomzrs Sturg·e of l~ewingtou 
Butts, and Anthony Sterry of the 1-ligh-stre L 
Borough : they had been in the practice of pay­
ing· the usual price to other school-masters, for 
the education of some children, whom they rnct 
with in their endeavours to relieve distress. l 
preYailed on them to enter into a subscription 
for the education of poo~· childrerr_, in lieu of p:"ty. 
1 1othing· hut example w~'s ,yanting; and, ~. 
soon as that wa~ ob-tained, I ~asily raised the sun 
~pccitied in the first year·~ account, ani;exed. 
'I he snbsctipti n was quite of the nature of 'i 

contract : of eYery guinea snbscrihed_. :fiftt"' 0 l · 

. hiHing;~ per annt:m 'vas considered as titc IEi '.~ 
of car.b child ·s education ; and th~ r n ~ i llu <•· 
six sh illings was to· be expend,.:d in book, r~­
v . .-arth, and school cxncnses. 

The only person \·dw as. i~t"d me in ra·s·nv 
~nbscriptions, was E~izabctb Fr ~, wife o. ~1 oscnt~ 

. l•"ry, of the Poultry, London : she ~o!icited. ~.;c.: 
· u1mediatc• friends and conn~ction~, s:.d was suc­

c~ssfu~ 
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cessful in obtaining- about hventy-six g·uineas ; 
with this kind assistance I was encouraged to g·o 
cheerfully through the toilsome drudgery of rais­
ing subscriptions for the second year_, in· whiclr 
I was so successful as to double the amount as 
well as the number of free scholars. Improve­
Inents in the modes of tuition had been made to 
good purpose_, in those two first years_, and a 
reg-ular system of order established. Though a 
system of order was easily established_, a new 
system of tuitioi1 was another thing; and to this 
I· found myself most unexpectedly and gradually 
ad,·ancing. 

The institution is greatly indebted to two gen­
tlemen of the parish in which I Jive; but_, as I 
fear, I am not at liberty to mention their names..: 
I can only say_, they have_, by their generosity-' 
exempted the school-house from aH rent_, for 
several years. Gratitude requires that this should· 
be known_, as_, in consequence-' I have been en­
abled to expend the money I should have em­
ployed in rent_, &c. in making experiments re-
1atiYe to the education of the poor. It is to be 
ur1dentcod.) this rehltes only to part of the pre~ 
mises connected with the institution : the other 
part is on Ica,;e for fifty-nine years ; and I have 
constantly paid the ground-rent_, thirty guineas 
per ann urn_, \vitho 1t n1aking- any charge to the 
pttblic for it. ::\I st ex~erimcnts_, whether on the 
:im11royeri.cnt of educatiOn_, or on any other sub­
.;e[t_, a:·c at+-cndcd with expense_, ·which increases 
'Y1•ith 1.1 c number of trials. 1\lany such experi­
ments . ·ye been made) which proved quite use-

less, 
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less_, and such as I should never attempt again. 
In other cases_, I ~ave often gone the wrong way 
to work_, and accidentally stumbled on the very 
object I was in quest of. The result has been 
a new and efficient system of education ; th~ 
principle of which is not only adapted to larg·e 
manufacturing; di~tricts, bnt_, with little variation 
in the mode of applying- it, to all the poor of the 
country, and to illag·e schools. 

Ilitherto_, none of the active friends of th 
institution r g·c rd( d it in any other light_, than a 
weB conducted school_, with some few improve­
ments in the modes of instruction. In fact, those 
vho befriended it most_, either neYer came to 

visit it, or never entered into its detail when 
t~1ey did. 'rhe Duke of Bedford nd Lord 
Somervitle were the fir t \\ ho visited it, and en­
tered closely int(l its detail. Lord Somervillc 
told me, he saw its importance from the first. I 
have a letter from the Dnkc on the subject, where­
in he expresses himself thus: after de~cribing his 
first visit_, he says : cc The advantages of the 
institution struck me so forcibly_, they were so 
obvious and apparent_, that I could not hesitate 
to g·ive every eucoura.g·em~nt in my po\'rcr to so 
laudable and beneficial a plan of tducalion ; 
vhich cannot but tend to better the condition,. 

and improve the morals of the lower classes in a 
very imminent degree : fully and earnestly con· 
vinced of this important truth_, 1 cheerfully au­
thorise you to call on me for furlher assistanc~_, 
wh ncvet· you think fit.'' 1."'he Duke and hts 

I friend, 
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friend, Lord Somervi1le, have iince shown every 
kindness to the institution that could be wished. 
May their names ever be dear to every English­
man, who is a real lover of his country. It is no 
wonder that I feel myself bound to express my 
honest gTatitude in this public manner: but fot 
their repeated, timely and liberal assistance, the 
design world not so rapidly have extended in its 
various branches. W h@fl they first visited the 
Rchool, they began the subscription for buildings 
needful to enlarge the school-room ; more schol­
ars were daily applying for admittance, and the 
premises were so contracted, that many .more 
could not have been admitted. It would have 
been a painful circumstance to meJ to have refus6d 
admission to such ; and I could not have received 
them "ith n1t an extension of the premises. I 
had menti )netl my wishes to several friends on 
the subject. 'rhey were persons not wanting in 
benevolence, but, as they never came near the 
institution_, which they had all previously befriencJ .. 
ed, they did not e11ter into my vizws readfly. 
Nor were they aware, that if the work "'"'as nof. 
beg·un in the proper time, it must be suspended 
hveh e months long·er. One friend did not like 
to take the responsibility of standing· first in a 
subscription_, upm1 himself. Another, very pro .. 
perly_, did not like to stand before his father, lrho 
was out ()f town; and a third was indisposed. 
fhus deprived ot the energ-y of my most active 

friends, the design remained dormant for want 
of a leader; but that office was amply supplied 
b · the generosity of those two noblt'men, aft0 . 

Yhfl~! ' 
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"-hose example tlie subscription, dated Third 
Month, 1803, was raised. I had no person to 
aid me in soliciting subscription ; and calculated, 
that I might travel about three hundred miles, 
backwards and forwards, at many different times, 
to obtain thern. If I could, with propriety, have 
done entirely without public aid, as, in the outset, 
I intended doing, it would have been more agree­
able to my wishe8 It Was my intention to erect 
the first building at my own expence, but I found 
the sum which I could properly dedicate to that 
object, was inadequate. 

The reader \vin be sensible, on perusing·_ thi~, 
of the reason for inscribing· this book to the Duke 
of Bedford and Lord Sornerville; and, though 
dedications are often foun ued in flattery, this has · 
for its basis, gratitbde and truth. But it was not 
alone in the subscription just albtded to, that they 
have shown their cheerful benevolence; for, in 
the spring, I 0~, I proposed to them, extending 
the school from three hundred and fifty to seven 
hundred boys. Por this purpose, it \Yas calcu­
lated the !'ium of at least one hundred and eighty 
pounds was needful ; and that, if it should appear 
proper, )\'hen the experiment had been tried, the 
subscription should remain open, to enable me to 
extend it to a thouRand. The extension to sevct 
l1undred boys was made at a very trifling expence 
above the estilnate. 

It seems likely, the sum wanted to erect the 
\jl ih.lings, needful to make the p1'oposed extension 

B 2 tQ 



to one thousand boys, will be about three ~un­
dred pounds, The reason of the difference in the 
estimate for extending the school to seven hun­
dred, and that for o~e thousand, is, that in a 
former case, a contiguous building, already erec~ 
ted_, was made U?C of to aid the design ; and thus 
saved part of a greater expense, which otherwise 
must have been incurred. The extension of the 
school from three hundred and fifty to above seven 
hundred children, was a most extraordinary thing; 
and prov ~d, after a thorough trial, the utility of 
the system and order established in the institution. 
Above four hundred children were admitted as 
scholars i1~ about six wee I-s ; and yet this surpris~ 
ing increase of numbers had no unpleasant effect 
on the order of the school. This great increase 
appeared to some of my friends, who were not 
fu.ly acquainted with what the system would bear, 
as likely to Qverwhelm every thing· with confusion; 
but I h~ul the pleasure of establisbing the school 
for this large number_, and giving a proof of the 
practicability of my plan_, in six weeks. · 

When boys of corn m on ability ent~r a uew 
school, there is g·enerally a degree of reserve and 
shiness about them, that does not wear .off for the 
first \veek or teJ days. All youth are influenced 
lY example_, and_, 1ike sheep follow their leaders: 
The example prevalent in my school, was favor ... 

.; able to g·ood order. "Vhen strange boys were 
admitted as · scholars, their attention was divided 
behveen the influence of shiness and example ; 
and_, before that shiness had worn off, the power 

of 
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,. . . ' .. 
of example had_, ir1 ~omc measure, habituated the ' 
to their duty. Thus situ:t.ted_, they daily impro ·._ 
cd in h>arning; and, stimulated by tl,c hope ot 
reward_, shortly became as orderly as ariy boys in 
the school. 

In the outset of the institution_, it was thought 
economical_, if one child could be educated tor 
one guin~a per ann!nn. '"rile extension of the 
school from three hundred and fifty to nearly 
~ight hundred children_, in the short space of six: 
~veeks; the establishment of a school for nearly 
hvo hundred girls_, all educated on the same plan, 
prove that the system of order and tuition is ade­
quate to the instruction of a t wusand children 
or more_, in one instit ltion ; and without any 
adult assistant teache'rS. This subscription no\ 
remains open for public aid, with a view to e:r­
tend tl e experiment to a thousand boys. 

In the third year's account of subscriptions and 
expenditure_, it will be observed, l adhered to the 
original plan of the institution., as arranged witl 
the first subscribers to lhe school; the expense of 
each child being· estimated at one O'Uinea per 
annum~ and the su'rplu;; numbers on tl c list, va­
rying; ft·om three to flve hundred free scholars:J 
were solely cuu atcd at my owti expense_, and 
under the blcs~ing· of Divme Providence., in con­
!i!eqnence of my own inventions a 1d di1t1coverics . 
For the fourth_, or present year of the institution, 
which .will end at .~.1id ~ummer, 1205., r eng·~ge 
that all the anuual sub criptious necc ary to be 
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raised for the expences of the boys' school shal'l 
not exceed two hundred and sixty pounds; anq 
that when the plan is extended to a thousand 
boys_, the annual subscriptions need not exceed 
three hundred pounds_, for defraying every ex­
pense. 1 'his economical plan of usefully educat­
ing a thousand ~cholars_, is done at a much less 
expense than any of my friends ~ver expected 
me to reduce to practice; and which, if I ha~ 
been told three years since were possible_, I should 
have had gTcat doubt of the fact_, if 1 had not also 
thought it incredibl~. l3~t fact~ are stqbborp. 
things. 

It will be considered, that_, in all new experi­
ments_, there is a difficulty in knoYring how to pro:­
ceed rig·htly. I stood alone in tls.e early stage of 
the institution_, having· to gTope my 0\1\-' 11 way_, as 
in the dark, under ·many difficulties and discoQ.~ 
ragernents_, in exploring a new and untried_, Lut 
practicable path to usefulness ; no wonder if I 
sometimes took the wrong road to attain my ob­
ject_, instead of tpe right one ; if I sometimes 
made experiments that ended in expense and dis­
appointment_, and that repeatedly. But this only 
stimulated me to more diligence ; and_, i~stead of 
peing· depre~sed by these circ~mstances, I ~ag·erly 
and resolutely pursued the Important 9hJect in 
view; till_, I may say_, untler the Divine blessing_, 
without which all my labours would have been of 
no avail, hitherto I have been helped to accom­
plish far more than I expected: having· establish­
ed a system of educatio.n_, a-dapted to the :poo}·, 

In 
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n a remarkable manner ; and in which there i 
nothing but what is simple and easy) to persons 
disposed to engag·e in similar plans. Experiments 
arc seldom made without expense: few of mine 
were, as to labour) time, and money. I do not 
regTet that I have never charged them to public 
account ; nor tio [ ever intend to do so. \Vhen 
l had made any experiment, and found it bene­
ficial) I have introduced the practice of it gene­
rally into the institution ; and am willin~ to u~e 
my best endeavours to lay it before the public_, in 
as plain and simple a manner as 1 can) for the 
benefit of the rising generation. , . 7 hen an ex­
periment has proved unsucceseful_, it has been 
buried in oblivion. But all this has enabled me 
to ascertain_, that were I to bcg·in a Jlew institu­
tJOnJ with funds in hand-? I should be able_, by my 
former experience and recent improvements_, to 
establish it in a comparatively short time) and at 
a much less expense of capital. 'Vhen the build­
ings for the boys• and girls' schools are completed 
to the extent desig·nedJ they will accommodate a 
thousand boy~, and three hundred girls. 'fhe 
, 'hole expense of vhich will not exceed one 
thousand pounds_, to which I shall have contribu­
ted upwards of two hundred myself. Notwith~ 
·tanding, whilst these experiments have been re­
ducing to practice_, some hundreds of children 
have began and finished their education ; and 
many of them are now grown to man's estate_, 
and promi~e to become useful members of society. 

Another design, supported by a subscription_, 
began by the Duke of Bedford and Lord Somer ... 

:a 4 ville" 



vi lie_, is a plan for training ·lads and yovng men 
as school-masters_, by a practical knowledge of 
these improved modes of tuition_, to be obtained 
in my institution_, and under my own eye. . Of 
its importance, little need he said; it must be 
sufficiently striking to every benevolent mind. 
Its chief characteristic is, that it will give to the 
new method of education, the power of spread­
ing itself wherever it is required. This subscrip· 
tion continues open for public benevolence; 
eight lads and several men_, are' now in a course 
of training as scl~ool-masters. Benevolent per­
sons_, who are_, or may be subscribers of at least 
1en pounds to this fund_, can only have the pri­
\7ilegf' of having school-masters recommended by 
n1e_, as qualified to undertake the care of insti­
tutions_, which they may wish to establish on the 
same plan as the one I am treating of. 

It is sincerely to be hoped_, that public assis­
tance lri1l be so liberally bestowed as to give 
efficiency to the pian. The subscription does 
not, at present, yet amount to near one half of 
Y~ hat it should do, to carry the design into effect. 
lL seems prchable, that when I have had a little 
more practice and experience in the art of train­
ing men to a knowledge of their duty as school­
masters, hundreds of persons mig·ht be properly 
qualified, in an expediti<Jus manner_, and at a 
trifling expense. 

Another method of assisting this institution is, 
by benevolent persons sending left-off clothes, 
both woollen and linnen to the institution_, to be 
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~f , made up by the girls_, who may be mos iu need 
ofthef!i. In many gentlemen's families it fre­
quently happens_, that g·ood article of apparel 
are sold for a mere trifle_, which_, by being pro­
perly bestowed on the poor_, to be mad ur fot 
themsel 'es or their children_, would conduce 
much to their ease and comfort; whereas, at 
present, the poor often go without what woul 
be worth thirty shillings to them) that a ervan 
•na put five in his own p eke .. 
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_EN 1798, j'onvri , pour l'instru lion de• 
enfans pnU\TCS_, Une ecoJe, dans Jaquelle pour le 
pd.· l:llorlif{U~ de huit sols par scmaine, j 'ensei­
~~nais a lire, ccrir~.l. ]'arithmctique et les Saintes 
.f1~critnres. Je ne ·Onnaissais pas d'autres llle­
thodes d'cn~;; nignement, qu(' cclles 4 1i Bont gene­
ralcment SlliYies dans tplltes Ies ecoles_, et dont 
j'ayais l.Ulc connalssance prai!f}lH'. Le nom1n·e 
des cnfans qni vinrent a JllOH ccole, varia de 
quatre-yingt-dix a cent vingt. 1\Ie trouvant ainsi 
a l~ tete d'unc maison d'education_, Jibre de fairc 
tc1s. 1wu~eaux .e~s.ais qu_e hon me semblait_, je 
re~ us et wstrmsts gTaimtement un as ez grand 
nombre d'cnfans dont les parens etaient . trop 
pauvr~s pou 'payer Jeur ecoJc; bient8t j'en cus 
trentc de cette de.scription; et il est probable 
q-u 'il n 'y en avait pas deux parmi eux qui snssent 
que ql~elqu'autres qu'cux-memes fussent ainsi 

re~us 
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re(} US gratuitement. J e conduisais moi-m~me 
l'ecole_, aide d'un second maltre. Le prix mo~ 
dique que je recevais de ~eux qui payaient quel­
que chose; la diminution de mes gains par le 
grand nombre d'enfans auxquels j'ense·gnais et 
qui ne payaient rien, ne m'auraient pas laisse les 
moyens de payer des gages_, le loyer de la matson_, 
Jes taxes_, et les recompenses_, ]es prix que j'ai 
distribues. Mais j 'ai ete seconde par la Iibt:haJite 
de personnes bienveillantes_, et oblige de creer 
de nouvelles methodes plus economiques. Les 
premieres tentatives dans cett0 carriere comme 
dans toute autr~J sont souvent infructueuses et 
toujonrs couteuses. Les essais se multiplient; 
j'en ai tente plusieurs d'inutiles; dans le tems ou 
je m'egarais, le hazard m'a yuelquefois ramen~ 
ace que je cherchais. Le res.ultat de mes re-
cherches a ete la decouverte d'un systeme d'edu­
cation nouveau et efficace_, generalement utile 
dans toutes les ccoles, et particulierement dans 
celles qui peuyent rcvnir un grand nombre d'e-
coliers. 

Pendant plusieurs anuees, mon ecole ne passa 
que pour une ecolc bien reg·lee avec quelque 
amelioration dans les moyens d'instruction. Per­
sonne ne l'avait assez attentivement examinee 
pour apprecier toute !'importance des chang·e­
lflens que j 'ai adoptes. Le Due de Bedford et le 
Lord Sommerville out cte des premiers a entrer 
dans des details qui leur ont fait sentir tout le 
bien qui pouvait resulter de mon plan d'educa­
tion; ils en ont et.C les zeles partisans, et ont 

fficacement 
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efJicacement coutribue a ses progTes. Le nom­
bre de roes ecoliers a totuours ete en augmentant. 
Il a fallu des constrnetions . ~!ouvellcs pour le~ 
recevoir., et ces deux g-entils-hommes ont ete a la 
tete des souscriptions et des mcsures qu·'il a. fallu 
prendre pour les e--iccuter. En l804je proposai 
d'ag-gran lir l'~cole de maniere a pouvoir y rece­
voir 700 enfans au lieu de 350 qucj'av~is aupara­
vant. Dans l'cspace de quatre semaines., je re~us 
400 ecoliers. Le bon ordre dans mon ccole n'en 
a pas moins ete bien garde. Mes aniis craig·naient 
qu'une augmentation aussi grande et au.ssi 
subite n 'y introduisit le desordre., ma!s j 'ai eu la 
donee satisfaction de dissiper leurs craintes) de 
montrer par la quel bien pouvait resulter de 
cettc nouvellc methode d'enseigner. 

Les ecoliers) en entrant dans une eco1e nou-· 
velle) apportent tol,jours avec eux ~n certain 
degre de timidite et de reserve) qu'ils conservent 
pendant lcs hu:t a dix pn;miers jours. L'exem­
ple a la plus grande influence snr les enfans; ils 
sont moutonnicrs) cherchent a imiter les autres ;' 
et 1es nouvcaux \'enus, ne yoyant que de boni; 
c~-emplcs dans mon eco1e) se pliaient facilement 
a ]'a 10l.ll' de l'ehidc et de leur devoir_, avant que 
leur tirrddit ~se fdt dissipec. .t~insi situes et con­
tinneHei1ct,t encourag·es par l'cspcrance des re­
comlJel~ses_, jc les ai LientDt vu devenir aussi ap­
pliq CS que rues ancien~ ecoliers. 

L'aug-me 1tu.tion du nombrc de mes elcves de 
,.. bOa ' d;,u.s l'espace de six semainesJ et l'eta-

blisscment 
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nom blissemcnt d' une .ecole conduite sur le meme plan 
11 tan

1 
pmir deux cens filles, m'ont pleinement con­

llr 11 vaincu qu'avec ce syst~me d'education~ on pou­
tea! vait enseigner plus de mille enfans dans une 

fa)), seule ecole, et qu'nn seul maltre suffisait, aide 
po ' de quelques uns de ses ecoliers . 
f·ec~ 

mxa. Que l'on fasse attention que toute tentative 
re~w nouvelle presente de grandes difficultes ; je m~ 
n'el trac;ais un sentier que personne n'avait frequente 

aien. avant moi. Je m'y suis quelquefois egare: j'ai 
souvent essaye sans succes des experiences_, qui 
ne m'ont occasionnc que des depenses sans aucun 
fruit. Je ne me suis point rebute; j'ai redouble 
d'efforts, et je puis en fin dire, qu'aide de la Di­
vine Providence_, sans laquelle mes travaux ens­
sent ete infructu~ux, j'ai fait plus que je n'aurai~ 
8se esperer. J e vais tachcr de communiquer au 
public_, d'une manicre aussi claire que possible, 
la mcthode a laqucHe je me suis enfin arrete, 
~onsig·nant a l'oubli toutes les tent~tives infruc­
tueuses, ou moin~ utiles que j 'ai successivement 
abandonnees. -

(J:::ff" L'Introduction dans la Iangue Fnmfoise ne C{).nticnt 
pas tout ce qui est en Anglois ; mais elle est regardee comm~ 
suffisante pour recommander ce systeme d'Educalion aux babi · 
tants du Canada. 



PRINCIPLE 

ON WHICH 

trr:ue srnstitution 
IS CONDUCTED. 

TI-lE influence a master has O\et' 

his scholars is very great; the veneration where­
with they reg~rd him is almost equal to idolatryj 
and that simply by his condilet in his station ; so 
mucl~ so) that they are all his wi1ling servants, 
and doubly proud to be his ambassadors on trivial 
occasions; his smiles are precious) arid even bit­
ter things are sweetj when bestowed by his hand. 

The effects of approbation) or the contrary, 
expressed by the senior boys to lesser, seem to 
carry a degTee of weight) almost siri1ilar to that 
of their 11aster. 'Vhenet ·r a neat) ingenious 
trick) of a mischievous nature) has been played) 
we may be sn re some arch wag, who officiates 
as captain of the gang~ perhaps a Franklin.t was 
fhe or'ginal and life of the conspiracy. 

1-,he predominant feature ii1 the youthful dis­
po~·iion is. an. ~1ln~ost irresistible propensity to 
actiOn ; th1s, 1f properly controlled by suitable 
employment, will become a valuable auxiliary 
to the master; but) if neg·lected, will be apt to 
degenerate into rebellion, Active youths., when 

treat ell 
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D' APRES LESQUEL 

EST REGLE.'E 

'~tu~tttution~ 

U maltre peut acquerir sur s 
:o.colicrs une autorite pres qu'absolue. S COl a 

duite leur peut inspirer un respect qui tienne de 
l'ido atrie. Ce respect est tel) qu'illes tend se 
scrvitenrs volontaires) qu'ils s'enorg·ueillissent du 
eh< ix qu'il veut faire de quclques uns d'Pnt ·•eu_ 
pour ~tre les porteurs ~le se~ ordrc . Son on· 
rirc et ses applaudissemcns) leur sont une recom .. 
peuse precieuse; ses reprimandes memes lis 
tl ibuec · a propos ont I ur douceur. 

Les reproches que font Ics pln an iens eco 
licr~ aux plus jeunes) ou les louall~~·e qu'il: leUI 
donncnt, m'ont ·onvent paru avoir pr ·.·qu'autant 
de paiJ · que s'il ·en«: icnt de la )art < ma.ltre. 

Le trait le piu marque des inclination de' 
l'cnfance est un pcndmnt presqn'irr '. i ·tible a· 
l'action : ce pen cl ~1nt bien dirig·c t e · · cnt un 
pui..;~ant secours ponr le maltre; lH~g·lib·'\ il r •nd 
l'eni~1.nt indocil . 'rraitez un t'nfant cottlme 111 
z •ro, ·t •ous verrez qu'il voudra faire preu ·e de 
on in pmtanceJ en s'exen;ant a faire du maL J e 

1ne sui~ <'<mvaincu par experience 'llle le's insti~ 
tuteurs 
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'reatnl as CJ/plters_, will geno·ally s!tow their con­
sequence b._y exercising themselve9 in 'mischief 
J am convinced, by expcrictlce_, that it is prac­
ticable fo.r teachers to acquire a proper dominion 
over the minds of the youth under their care, 
l)y directing those active spirit to good purposes. 
This liveliness should never be repressed_, but 
directed to useful ends; and I have ever found 
the surest way to cure a mischZ:evous boy was t~ 
'lJzalce him a monitor. I never knew any thing 
~uccced much better_, if so \Yell. 

In education nothing can be more important 
than economy of time) even when ''e have a rea­
sonable prospect of a g·ood portion of it at our 
disposal; but it is most pcculiatly necessary in 
primary schools) and in the instruction of the 
poor :-cas s wherein the pupil seldom has too 
Inuch on his bands; and very often a fine g·enius 
nr not le talc~ts are lost to tl e state and to man­
frind) from the want of it. If 've wish to do the 
hest for the welfare of youth) and to promote 
their interest th~:oug·h Iiff'~ it \Yill be well for u~ 
to study economy of their preci us time. cc Be 
careful of time/' says the philosopher) cc for 
'me is the stuff Jife is made of." In this respect_, 

I would recommend the teachcns of youth_, for 
~xamp!e, to the industry oft he Chinese water­

.an, ,;ho plies one oar with his rig·ht foot_, an­
. ther with his left ~land~ d~xter.ous_ly guiding the 

.sail, in the m~an time~ wtth Ius nght, while he 
enjoy~ hi. 1vhiir of tobacco seemingly quite at his 
'as e. 

A 
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eurs peuvent acqucrir tout }'empire n~cessaire 
~ur !'esprit de leurs jeunes elevesJ en dirigeant 
l'activite qui leur est naturelle vers quelque but 
utile. Cette ardeur ne doit pas etre reprimcev 
clle ne veut qu'etre bien reglee; et j'ai mille 
fois eprouveJ que le moycn le plus efficace de 
corriger un enfant indisciplinable ctaitJ au lieu de 
1c chatier., d'en faire un sous-precepteur. N ulle 

utre cor ·ection ne 1n'a mieux reussi . 

Rien de plus important en ~clucation que l'eco­
bomie du tems, meme Jorsqu'on a lieu de croire 
que l'on en anra assez a sa disposition; elle est 
essentielle dans les ecoles de premi~re instruction, 
et dans celles qui ttont ouvertes au.x pauvres. Ces 
derniers ne peuvent donner que p8n de jours a 
leur instruction, et si l'on ne menage pas ces pre­
cieux momens., l ~ on p~rdra souvent tous les fruits 
que l'humanite et la patrie pouvaient se permet­
tre de la culture des phts beaux taleni et du plus 
beau genie. cc Soye2 menagers du tems, '' re­
petera Je phi]osopheJ n · le terns est l'etoffe dont se 
H forme Ja vie.'' Sous ce rapport, je rcco.aman­
derais volontiers aux precepteurs l'exemple du 
batelier Chinois, qui du pied droit guide une rame., 
une seconde de la. main gaucheJ tandis qu'avec 1a 
droite il dirjge la voile, et jouit encore du plaisir 
de fumer sa pipe. 

Je 
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As a further proof of the benefit resulting "from 
this mode of instruction, the follo,-ving instancP­
is remarkable. Several boys) belonging to my 
school, were in the habit of playing truant con­
tinually. This habit was contracted, as it mm· 
ally is, by f·cquei ting bad, idle company. One 
boy seemed quite incorrig·ible : his father got a 
log- and chain, chained it to his foot) and, in that 
cond1tionj beating· him all the way, followed him 
to school repeatedly Nothing· was of any avail 
-neither was the lad reformed by any thing the 
parent could do. At last he was reformed by a 
contest about an old ru.~IJJ nail. I am not fond 
of laying· wab'ers; but, without any other design 
than the impn>vf'ment of two classes, by raising 
a spirit of emulation among them) I betted, with 
one of my subordinate monitors) a shz!lwe; a­
gainst an oLd rtJSI1J nail, that another class 
would e.'cel in writincr on the slate) that in which 
he taug·ht. In case it did, the old rusty nail was 
to be mine ; and the odd1ty of the thing· tick ed 
the fancy of thP b·)ys, aud served as welJ for the 
bone of contenLon as any thing· else. Both 
classes \Vere di.'po~ed 'O exert all their powers on 
the occu. ·io 1, detPrmined not to· be excelled I 
lost the Wnt_;cr i 11 the Se( Uel ; but if it had been 
fifty tim~~ t •" value, it could not have had a 
better efl'ect t mn it had ']·he truants, I have 
been meutiot ng·. we ·e in the two contcndinoo ( 1 . ~ 
chi.sse-; "", w c en st the too · 1 n the honor of 
t 1Cll' classes was so gTcat , t 'mt instead of playing 
tPmnt, PlCy came jo ~c l'loJ, to aH1 their com· 
pan..ions in secunng· t tC honor, \vhich was 111. )l'e 
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Je vais doP.ner un exemple de 'avantag-e qui 
~·~sulte du mode d'instruction que j'ai adopte. 
Plusieurs de mes ecoliers avaient pris l'habitude 
Uc s·absenter sans permission de l'ccole ; la mau­
vaisc compagnie les ayant entraincs ace desordre. 
U n entr'autres paraissait incorrigible. Son pcre 
lui enchaina un billot au pied_, et me t·ammena 
i)lusieurs fois en cet etat et en Jui donnant des 
coups. Le tout fut inutilc. ll n'y eut que la 
gageure sinp;uliere que j(~ fis, qui le corrigea Je 
n'aime pas les paris; mais dan'ii la vue de hater 
Ies progres de deux dasses, en ~xcitant et tr'eJles 
un esprit d'emulation, jc pariai avec un des sous­
precepteurs un chelin contre un vieux clou rJuille, 
qu'unc autre classe surpasserait, dans l'ecriture 
sur l'ardoise, ccllc dans laquelle ii enseignait. S'il 
perda it_, il me payait le virux clou rouille La. 
bizarrerie tie la proposition frappa singulierement 
les enfans_, et le prix fut dispute avec la plus vive 
ardeur. Chaque classe fit les plus gTands ef'ort 
pour ne pas se Iaisscr surpass~r. Je perdis la g·a­
geure; mais le bien qu"ellc produisit fut le rnem" 
que si la valeur en avait et' cent fois plus gran de. 
Les dc~ertcurs_, dont j 'ai parle, UjJpartenaicnt a 
ces deux classes. lis prirent tant d'inteJ:et au 
sncces de leur classe, qu'ils y yinrent assidum('nt 
pour aider a leurs compagnons a rcmportrr un 
honneur, qu'ils regai'daient coml1e bien au-dc ~ns 
de la valeur du prix qn'ils pouvaient g'ag,aer. 
Par ce moyen ils s'attaclH~rent a leur C( oJe; t t 
cet enfant incorrigible, que scs parens avairnt B 

vain chatie, fut un de ceux, qui fit ensuitc le plus 
d~ pro~res; et pendant deux ans qu'il demcura 

C2 EOl 5 
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than the prize. The interest they took in the 
thing was so great_, that they became pleased 
'with school ; and_, above all_, the almost incorri­
gible boy became reformed_, and one of the best 
proficients in learning in the whole school; and_, 
for two years after, which he remained with me_, 
no more was heard of his playing truant. TbusJ 
a little emulation and mental interest in what he 
had to do, produced that improvement in con­
duct_, and delight irt learning, which neither the 
log·, nor the horse-whip., or any other severe 
treatment he received from his father_, could 
produce. The reformation was more striking in 
him, because he seeiiled a more hardened off en­
der ; but there were several others who were 
completely reformed at the same time, and by 
the same means. It is by the application of this 
powerful influence, and by controlling and di­
recting the influence lads have over each other_, 
to useful purposes_, that, under the blessing 
which hath rested on my labours_, I have been 
. o successful; and_, I believe that others who 
may '~ish to establish simila1· institutions_, upon 
the same principles as mine, must build on the 
!->amc foundation. The passions of the human 
heart must be their study ; and they will 6nd the· 
system itself answer to the effects) as face to face 
· n a g-lass. 

In establishing this instituti'on_, the influence 
a master has over his scholars_, and the influence 
they haYc one over another, have been the 

object~ 
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sous mes soinsJ i1 ne songea plus a s'absenter sans 
permission. Si j'ai obtenu de si grands succcs en 
fait d'education, c'est sur-tout en excitant l'emula­
tion entre mes eleves, en surveillant et dirigeant 
}'influence qu'ils avaient les uns sur )es autres. 
Je crois que tous ceux qui veulent encourager 
des etablissemens semblables aux miens, doivent 
adopter les memes llrincipes~ 

L 'influence du maltre sur ses ecoliers et celie 
qu'ils ont les uns sur les autres a ete l'objet cons­
tant de mes etudes; et j'ai reussi a prouver qu'un 
seul maitre suffit pour surveiller un tres grand 
nombre d'enfans qui sous ses soins s•jnstxu.ir.ont 
par leurs propres efforts. 

L'ecole est distribuee en differentes cla-sses, a 
chaeune desquelles preside un sous-precepteur, 
que je rends responsable de la propreteJ de l'ordre, 
de l'avancement des enfansJ qui la composent. 
J e le fais aider par u•autres enfans de la m~ me 

· classe ou d'autre~ classesJ queje Iui donne comme 
adjoint, lorsqu'il ne peut suffire lui-meme a la 
surveillance de tous ceux qui sont sous ses soins. 

La proportion des enfans qui enseignent aux 
9.\ltres a. lire, a ecrire ou ··arithmetique e t d'un 
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objects of constant study and practice ; it has 
most happily succeeqed in proving, that a very 
large number of children may be superintended 
by one master ; and that they can be self-educat­
ed bv their exertions, under his care . 

.J -

The whole school is arranged in classes ; a 
monitor is appointed to each., who is responsible 
for the cleanliness, order, and improvement of 
every boy in it. l-Ie is assisted by boys, either 
from his own or another class_, to perform part 
of his duties for him, when the number is more 
Hmn he is equal to manage himself. 

The proportion of boys who teach, either in 
reading, writing, or arithmetic, is one to ten. 
In so large q. school, there are duties to be per­
formed which simply relate to order, and have 
no connexion with learning ; for these· duties, 
different monitors are appointed. The word 
monitor, in this institution, means any boy that 
has charge eithPr in some department of tution 
or of order, and is not simply confined to those 
boys who teach.-The boy who takt!_s care that 
the writing books are ruled, by machines made 
for that purpose, is the monitor of ruling. The 
boy who superintends the inquiries after the ab­
sentees, is called the monitor of absentees. The 
monitors who_inspect the improvement of the class­
es in reading, writing and arithmetic are called 
inspecting monitors; and their offices ~re, indeed_, 
essentially different from that of the teaching mo-

nitors. 
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u. dix. Dans une ocole aussi nornbreuse, il y a 
des devoirs a rcmplir., qui n'ont point de rap· 
port a l'enseignemeut., mais seulcment au main .. 
tien du bon nrdre. Je nomme aussi des sous­
prect~pteurs pour ce dev01r. Le mot, sous-pre­
cepteur, s'app ique a tout ecnlier a qui est commi~ 
le soin soit d'enst>igner, soit de tenir Ponlre. 
L'ecolier prepose pour faire reg·ler les cahier-3 
d'e\ riture s'appeile, SOUEi-pl ecepteur des cahiers. 
CeiUJ <iui marque les abscns, est sous-preccpteur 
de~ absens, et ceux qui surveil)ent 1es progres que 

' font Jes classes soit dans l'ecriture., soit dans Ja 
lecture, soit Parithmetique., sont appelles, Rous 4 

prccrpteurs d'inspeclion., et leurs devo.1rs d1fferent 
de ceux des precepteurs d'enseiguement. L eco· 
Jier, qui distribue aux sous-precepteurs Ies livres 
et autres objets dont ils ont be .... oin., pour l'usag·e· 
de leurs classes et qui les recueille, lorsqu'il~ en 
ont fini ; qui ooit voir a ce qu'aucun er-lfant ne 
sorte de l"ecolc sans avoir lu ; se nomme sous .. 
precepteur g·eueral. V n a ut re en fin s·appelle 
SOU!oi·precepteur des ardoises., parcequ'elles sont 
sous ses sums. 

De ['arrangement de ['institution en tant que litJ 

a l'a·cancemen.t de l'instructwn. 

Pour exciter l'emulation et faciliter !'instruc­
tion, toute l' 't.:ole t.st dt v isee en difterentes cla~ses, 

C4 
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nitors. A 'boy whose business it is to give to the 
other monitors such books, &c. as may be wanted 
or appointed for the daily use of their classes, and 
to ~ather them up when done with; to see all the 
boYs do read, and that none leave school without 
reading, is called the monitor-general. Another is. 
called the monitor of slates, because he has a 
g·eneral charge of all the slates in the school. 

On the .Arrangement oflhe Institution, as con ... 
nected with ln-tprovements in Education. · 

-To promote emulation, and facilitate learning, 
the whole school is arrang·ed into classes, and a 
monitor appointed to each class. A class con­
sists of any number of boys whose proficiency is 
on a par : these may he all classed and taught 
together. If the class is small, one monitor may 
teach it ; if large, it may still continue the same 
class, but with more· or less assistant monitors, 
who, under the direction of the principal mon .... 
itor, are to teach the subdivisions of the class. 
If only four or six boys should be found in a 
school, who a.r~ learning the same thing, as A, 
B, C, ab. &c. A~djtion, Subtraction, &c. I 
think it would be advantageous for them to pur­
sue their studies after the · m.~nner of a class. If 
the r1Un;tber of boys studying the same lesson, in 
JlllY school, s]Jould amount to six, their proficien­
cy will he nearly doubled by being classed, and 
~tudying in conjuiJ..ction. There are two des­
cripti.ons of boys to be found in every school ; 

· those 
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a chacune desquelles preside un sous-precepteur. 
Je mcts dans une m~m~ classe ceux des ecoliers 
dont les progres soot egaux. et que l'on peut 
classcr et en·eigner ensemble. Si la classe est 
peu nombreuse_, un seul sous-prccepteur snffit. 
Si elle est nombreuse_, on lui don ne un ou p 1usieur"' 
sous-precepteurs assistans_, qui sous sa direction 
enseignent chaque sous-division de classe. S'il 
y a cinq a six enfans, qui ~pprennent la m~me 
chose comme, l' A, B_, C, ab, &c ou !'addition on 
la soustraction, &c., je crois <JU'il convient d'en 
faire une classe separee. Du moment que six en­
fans ou plus etudient la meme chose, leurs pro­
gres scront deux f01s plus rapides s'ils sont classes 
et s'ils apprennent ensemble_, que s'ils le font se­
parement. L'on envoye dans toutes les ecoles 
deux especes d'enfans; ceux qui savent et ceux 
qui ne savent pas encore lire. Pour les pr~miers 
)a lecture ll 1 CSt plus une etude, mais un moyen de 
leur donner une instruction morale et religieuse. 
Pour les derniers, en m~me terns qu'on peut leur 
apprendre a lire on doit, par ]a suite des leson~ 
qu'on leur donne, les preparer graduellement a 
enrichir leur esprit des connaissances, qui lui ser­
viront dans la condQite de la vie. C,est le second 
objet de l'instruction; on uoit pour cela faire un 
choix de le«;ons de lectures, qui roulent sur les 
arts et les etats differens, at,I~quels les ecoliers se­
).'Ont pr<~ba.blement appelJes, sans pourtant negli .. 
ger leur instruction morale et religieuse. 

CLASSES. 

.. 
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those who are learning to readJ and those who 
b ve learnt ; to the last, reading is not a study, 
but a medium of religious or moral instruction. 
To the first, a progressive series of lessonsJ ris­
ing step by step, to that pointJ where children may bcg·in to store their minds with knowledge 
for u~e in future life. This is the second ob­
ject of instruction) and to which a series of read-.. 
ing lessons connected with those mechanical_, or 
other punn:dts in life, which they are likely to be 
engaged inJ and with relig·ious knowledge) is a 
\' luable auxiliary. 
CLASS. RE.!lDING AND SPELLING LESSONS. 

1._ .... ea. ••••••••••• A, B) C, 
2 •• , ........... ~, .••. Two letters_, or ab_, &c. 
3 ................... Three letters, 
4 ............... Four letters. 
5 .................... Five and six letters, &c. 

'lne three s-ucceeding clas.'ies nre boys wlw may read fo, 
lnst1·uction. 

6 ................. Testatnent. 
'7 .. ~ ... , ............ Bible. 
8 ................... A selection of the best 

readers. 
I no\Y proceed to describe the method of tuition 

u~ed in the first class. 

QF TRE .MRTHOD OF l'EACHING TO BEAD. 

FIRST CLASS. 
1"'he first,. or lower class of schola;rs_, are thos 

ho. are yet unacquainted with their alphabet. 
Thi 



ho 
y, 
n. 
S· 

en 
O'e 

~, 

or 
be 

s. 

43 

CLAS ES. LECOHS DE LECTURE. 

le re ....•••••••••••. A. B. C. 
2de ..••...•.•••.•• :. De deux lettres, ab, &e. 
3e •.....•.••••.•.... De l rots lettres. 
4e .••.•••.•••..•.... De quatre lettres. 
5e .•...•...•••... ' .. De cinq a iiX lettre . 

~es trois classes, qui sui-vent sont composies d'enfan 

qui peu-vent lire pour s'instruire. 

6e ••••.••••••••••.. . Testament. 
7e .................. Bible. 
Se, •..•• , , .•• , •••... L\tlorceaux choisis de 

tons ecrivains. 

J e procede a decrire la methode d'en~eignernent 
adopt~e dans les premieres c1asses. 

JJ/!1 LA .METHODE D'EHSEIGNER A LIRB4 

PREMIERE CLASSE. 

a premiere classe est cornposee d'enfans qqi 
ne savent pas encore leur alphabet. Elle peut 
~tre forte de dix, vingt ou cent enfans, ou de tout 
autre nombre d' ecoliers assez pen avances pour 

ne 
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This class may consist of ten, twenty, or an hun­
dred; or any other number of children, who have 
not made so much progress as to know how to 
distinguish all their letters at 1irst sight. If there 
are only ten or twenty of rhis description in the 
school, one boy can manage and teach them ; if 
double the number, it will require two boys as 
teachers, and so in proportion for eve1·y addi­
tional twenty boys. The reader will observe, that, 
in this and every other class, described in the 
succeeding plan and arrangement, the monitor 
has but one plain, simple object to teach, though 
in several ·ways ; and the scholars the same to 
learn. This simplicity of system defines at once 
the province of each monitor in tuition. The 
very name of each class imports as much-and 
thi~ is called the first A, B, C, class. The me­
thod of teaching; is as follows : a bench is placed 
or fixed to the g-round for the boys to sit on ; 
another, about a foot higher, is placed before 
them. On the desk before them is placed deal 
ledges (a pantile lath, nailed down to the desk, 
would answer the same purpose) thus : 

The letter A, shows the entire surface of the 
desk, which is supported by two, three, or more 
legs, as usual for such desks, and accordincr to 
.the size. B, is a vacant space, where the boys 

lean 
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11e pas bien distinguer toutes lenrs lettres. S'il 
n'y en a que dix ou vingt, un seul sous-precepteur 
pourra les enseigner tous: si le nombre eBt dou­
ble, il en faudra deux, et ainsi en proportion par 
chaque vingt enfans qu'il y aura de plus. Le 
lecteur remarquera que dans cette classe, ainsi 
que clans toute autre, !'attention du sous-precepteur 
ne se porte qu'a un seu\ objet d'enscignement. La 
simplicite de cc systeme regle d'une maniere pre~ 
cise quel est le devoir de chacun des sous-precep· 
teurs ; et le nom de chaque classe le leur rappelle 
sans cesse. Ainsi la premiere classe s'appelle la 
classe del' A, B, C, parce que l'on n'y enscigne 
que l'alphabet. La methode d'enseig·ner est' 
comme snit: les enfans sont tous assis sur un 
banc ; et l'on place devant cux une table haute 
d'un pied de plus que le banc., et entouree d'un 
rebord en bois commc en la figure suivantc. 

c 

B 

La lettre A, rnontre la surface ~n~iere de la 
able portcc sur plusicurs piedc; suivant sa gnu.­

deur. 



lean their left arms) while they writ~ or print wit 1 
the rig:ht hand The sand is placed in the space 
C *. The double lines represent the ledges (or 
pantile laths) which con fin~ the sand in its place: 
sand of any ki~d will do) but it must be dry. The 
boys print in the sand) with their fingers : they 
all print at the command given by their monitor. 
A boy who knows how to print_, and distinguish 
some of his letters_, is placed by one who knows 
few or none_, with a view to assist him ; and_, 
particularly) that he may copy the form of his 
letters_, from t}eeing him make them. 'Ve find 
this copying one from another a great step towards 
proficiency. In teaching the boys to print the 
alphabet_, the monitor first makes a letter on the 
!iand_, before any boy who ·knows nothing about 
it ; the boy is then require ~ , to retrace over the 
same letter_, ·which the 1nonitor has made for him, 
with his fing·ers, and thus he is to continue eln­
ployedJ till he can make the letter himself) without 
the monitor's assistance. Then he may go on to 
learn another letter. 

The letters are taught in courses: they are 
rranged in three cou1~sesJ according to theil; si­

mi aray of form. There are three simple exam­
pJes, vhich regulate the formation of the 'vhole 
alpha Let. First a line as in the letters) IJ I-IJ T_, 
L_, EJ FJ i_, I : Second_, depending upon the 
forny· t~on of an angle; as A_, V_, ,V_, M_, N_, Z, 
K_, Y, X,-v_, w_, k_, y_, zJ x: a circle_, or a curve ; 

-~The ~pace C, is paintt>rl hlark; the ~and mostly used, is whitish : whes 
1 he ··o1 !rOice the letters io the '' hite s·tnd, the black greund shows 
th.cro to more advantage. 

the 
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deur. B_, est un espacc libre, sur lequel e 
enfans appuyent le bras gauche, tandis que de la 
main droite ils eel ivent les caracteres, tels qu 
figur~s clans !'impression. L'cspace C est cou­
vert de sable. L'on doit preferer le sable, dont 
la coni cur tire sur le blanc. Le fonds de la table 
doit etre peinturcc en noir, pour mieux faire res­
sortir la forme des lettres tracees sur le sable 

Les lignes doubles reprcsentcnt lcs bonls de 
la table, ou les bois qui y sont clou~s pour retenit' 
le sable. Les cnfans, au rnot don ne, par le sous­
p ·ecepteur tracent sur le sable la lettre, qui leur 
est nommcc Les plus avances sont plfi:ces a 
cote de ceux qui le sont moinsJ pour leur aider a 
tracer lcurs leltres et afin que ccs derniers les 
voient faire et lcs imitent. Cette attention a se 
copier les uns et les autres les avance rapidement. 
Pour apprendre aux enfans a imprimer l'alpha 
bet, le sous-prcccptcur trace une lettre devant 
un enfant, qui l1C la sait pas fairc : l'enfant est 
requis de la copier avec son doigt, et le sous-pre­
cepteur le reticnt j usqu ·a ce qu 'il la pnisse faire 
sans son aide ; apres quoi il lui en fait decrire 
\lne autre. 

Les Lettres sont arrang·ees et distribuees en 
troi~ ordrcs, d ·t pres ]cur config-uration semblahle .. 
Le premier ordre conticnt t )utes le~ lettrcs formers 
par des ligncs droites, l, H, '-', l.J, E, P, i, I. Le 
second, ceilcs q lli forrncnt un angle, A. V. ·.-. 
1\tl N Z, K Y. X -v v k. y z. x Le troi ie­
me, celles qui se ··orment d'un ce~·clc ou de cou.;.·­
laes_.O . U.C .• J. (.-;. D P. U R. .S.-a o. l .d. 

P· 
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as_, 0, U, C, J' G_, D, P, B, It, Q, S,-a, o, 
b, d, p, q, g·, e, m, n, h, t, u, r, s, f, j -
These courses of letters are soon acquired, on 
account of the similarity of form. The greatest 
difficulty in teaching the letters occur in those_, 
the forn1 of which are exactly alike, and are only 
distinguished by change of position ; p, q, and 
b, d, are perpetually mistaken for each other; by 
making the two letters at the same time_, the chil­
dren readily learn to disting·uish them. Then a­
gain_, they are all employed printing at once; and 
it is b th curious and diverting to see a n'umber of 
little creatures_, many not more than four or five 
years old, and some hardly that, stretching out 
their little fingers with one consent, to make the 
letters. '\'Vhen this is done, they sit quietly till 
the sand is smoothed for them, by the monitor, 
with a flat-i·ron, as commonly used for ironing 
linen. The sand being dry, the iron meets no 
resistance, and thus_, all the letters made in a 
very short time, by ~ach boy, are, in as short a 
time obli erated by the monitor ; and the boys 
again apply theirjingers to the sand, and pro­
ceed as before. 

Another method of teaching the alphabet is, 
by a large sheet of pasteboard suspended by a 
nail on the school wall ; twelve boys_, from the 
sand class, are formed into a circle round this 
alphabet_, standing in their numbers_, 1, 2, 3, 
&c to 12. These numbers are pasteboard tick· 
cts, with number 1_, &c. inscribed, suspended 
by a string· from the button of the bearer's coat.-
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p. q. g. e. m. n. h. t. u. r. ~. f j. Ces suites de 
lettres s'apprennent facilement par rapport a la 
similarite de leurs traits. Dans I' usage ordinaire_, 
la plus grande difficulte pour les enfans est d'ap­
prcndre a distinguer ces lettres, dont les traits 
sont lcs memes et qui ne different que par lcur 
position: les lettres p. q. et b. d. sont sans cesse 
pri~es l'une pour l'autre: mais quand l'enfant 
apprend a les imprimer en m~me tems, il Ies dis­
tingue plus facilement. Cette methode a de plus 
l'avantage que tous Ies ecoliers sont occupes a la 
fois. C'est un spectacle curieux et interessant, 
de voir un nombre d'enfans, dont plusieurs n'ont 
que quatre a cinq ans, tendre tous le bras a un 
mot donne_, et remuer leurs petits doigts pour 
former leurs lettres. Lorsqu'ils ont fini, ils res­
tent assis, j usqu'a ce que le sous-precepteut· ait 
passe une forte regie de fer sur le sable, pour 
l'applanir et effacer les leUres_, qui y ont ete tra­
cees: apres quoi on recommence tout de nouveau. 

Une autre man1ere d'enseig'ner t·alphabPt est 
de l'ecrire sur une grande feuille de carton_, 
que l'on suspend a la cloi, on. Douze cnfan~, 
tires de la classe_, qui ecrit sur le sable_, ~c 
formcnt en cercle autour de cet alphabet, et s) 
placent selon leurs rang·s I. 2. 3. &c. jusqu'a 1'"?. 
On marque ces rangs sur des pieces de carton 
avec les nombres I. 2. 3. &c. que l'on attache 

D avce 



or round his neck. The best boy stands in the 
first place : he is also decorated with a leather 
ticket, gilt, and lettered, merit, as a badge of 
honor. l-Ie is always the first boy questioned by 
the monitor, who points to a particular letter in 
the alphabet, "What letter is that ?" If he tells 
readily, what letter it is, all is well, and he re­
tains his place in the class ; which he forfeits, 
together with his number and ticket, to the next 
boy who answers the question if he cannot. 

This promotes constant emulation. It em-
ploys the monitor's attention continually ; he 
cannot look one way, while the boy is re­
peating· his letters another ; or at all neglect to 
attend to him, without being immediately dis­
covered. It is not the monitor's business to 
teach, but to see the boys in his class or division 
teach each other. If a boy calls A, by the name 
of B, or 0, he is not to say, it is not B, or 0, 
but it is A ; he is to require the next boy in suc­
cession to ~orrect the mistakes of his senior. 
These two methods .of the sand and alphabet card, 

• with their inf~rior arrang·ements detailed, are 
made use of daily in rotation, and serve as ,a mu­
tual check and relief to each other. 

'rhe figures are taug·ht in the same manner. 
Sand is a cheap sul}stitute for books any where ; 
but more so in those parts of the country where 
the soil is sandy, than in London. This method 
·was taken in the outline from Dr. Bell, former­
ly of Madras ; but he did no~ say, iiJ his printed 

account 
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avec une ficelle a un bouton ou autour du col de 
l'ccolier. Le premier ecolier .a le premier nom­
bre_, et porte en outre_, pour marque d'honneur~ 
nne piece de cuir doreJ sur leqnel est ecrit le mot, 
1nerite. Il est le premier que le sous-precepteur 
interroge, auquel il mot .tre une lettre particuliere 
<le talphabetJ en lui demandant queJle est cette 
1ettre. S'il repond bien, il conserve sa place ; et 
s'il se trompe, il cede sa place et sa marque d hon­
neur au premier ccolicr qui repond a~~ question 

Cette mani(~rc d'enseigner ne peut qu'excitet· 
!'emulation. L'attention du sous-precepteur y est 
continue1lcment dirigee. Il ne peut s'occuper 
a autre chose, tandis que }'enfant" repete ses let­
tres; on, s'il 1e neglige) il ne peut manquer d'etre 
decouvert. Le devoir dn sous-precepteur n'est 
pas sculemeni de 111ontrer lni-m&me) mais de voir 
a cc que les ecoJiers de sa classe se montrent les 
1cs uns aux autres. Si l'ecoher appeHe A. du 
nom de B on 0 ; ce n'cst pas a lui de dire) ce 
n'est ni B n-i 0) c'est A. J\1ais il doit interroger 
les ecoliers sui vans) j nsquJa ce que l'un d'eux ait 
corrig·e l'erreur de celui qui le precede. Ces 
deux methodes tl'enseig;ner }'alphabet sur du 
sable et sur du carton doivent etre mis en usage 
journellement ]'une apres }'autre, et ten4ent a 
s'aider mutuellemeut. 

Ce rnoyen economique de substituer du sable 
D2 aux 
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ccount of that institution, whether wet or dry 
sand was used. All these difficulties were ob.­
viated by my hearing from Dr. Bell, that it was 
dry sand. 

SECOND CLASS. 

The second class are chiefly boys who, hav~ 
ing learnt to print the alphabet and figures in 
sand, and readily to distinguish the same on pa­
per, ar~ then advanced to this second, and com­
paratively superior class. Their business is to 
spell short words, by writing· them with their 
fingers in the sand, as the monitor dictates to 
them : a method clearly described in the account 
of the new method of spelling in the sequel ; the 
monitor pronouncing a word, as, to, &c. ; or a 
syllable, as, ba, &c. and each boy printing it 
on the sand with his fingers, and thus spelling 
it. The order of the desks, and smoothing the­
sand with the irons, is the same as in the first 
class. They also make the figures in the sancJ, 
to a great number. Besides this, they have 
small slates, the method of obtaining· which will 
be described hereafter. On the· e slates they 
learn to make all the alphabet in writing : this is 
done that they may not, when in the precedinoo 
class, be perplexed with learning the printed and 
written alpl~abet at once. Care is also taken, 
that the senes of words, and syllables of two 
letters, which this cl.ass, print in th~ sand, is so 
"-arrang~d. as to con tan~ all th~ letters of the alpha­
bet; . wluch, otherwise, be1.ng recent?' learnt, 

would 
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y ux livres, et la n1ethode d'enseig·ner sur du 
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earton sont aussi employes pour apprendre aux 
enfans a connaitre leurs chiffres. , 

SECONDE CLASSE .. 

La seconde classe est principalernent composee 
d'ecoliers, qui ont appris a imprimer leur alphabet 
et des chiffres sur le sable, et qui sont en etat de 
Ies distinguer sur le papier. Leur devoir es 
d·epeller des rnots courts, en les ecrivant avec 
lel.lrs doigts sut· le sable, tel que le sous-precep­
teur les leur dicte: methode que l'on verra 
cla irement decrite par la suite dans la nouvelle 
methode d·epeller. Le sous-precepteur prononce 
un rnot, corn me ou, en, &c. ou une sy llabe, corn· 
me ha, be; et chaque ecolier l'epelle et l'imprime 
avec scs doigts sur le sable. L'arrangement des 
tables, et la rnaniere d'unir le sable avec des 
reglcs de fer, sont les memes que dans la pre­
miere classe. lis continuent aussi a faire des 
chiffres sut• le sable, jusqu a un nombre consi­
derable. On leur procure en outre de petites 
ardoises, sur lesquelles ifs apprennent a , crire 
)'alphabet. On doit aussi avoir soin que la suite 
des muts et syllabes de deux lettres, que cette 
dasse imprime sur le sable, soit arrangee de 
maniere a contenir toutes les lettres de l'alphabet: 
autrement ces roots et ces syllabes_, appris tout 
recemment, s'oublieront facilement, a moins qu'ils 
ne soient graves dans la memoire par une pra­
tique journaliere. Les rnots sont arr nges sepa· ' 

D 3 rement 



would be easily foro-otten, unless kept in memot 
by daily practice. ~This arrangement of words? 

nd syllables of two letters, will be published 
on a sheet by itself, foT the use of persons con­
cerned ia the education of youth. The words 
are arranged by themselves, and syllables by 
themselves: words of two letters, being mos 
familiar to the juven-ile mind, a:re placed first. 
Syllables are what they cannot attach any sense 
to ; and, in fact~ have no sense or meaning, 
unless compounded into words above the com­
prehensions of children in this class. They have 
a card, with words and syllables of two letters, 
round which the whole class succtssively as~ 
semble, in subdivisions of twelve boys each. The 
first boy is required to spell a word by the monitoF 
in the same manner as the first boy, in the a, b,. 
c. was required to disting~uish a sing·le letter;.. 

nd precedency is awarded according to excel­
lence, as before. In short, this method is the 
·ame as with the a, b, c, card, only it is cotn:­
bining·the letters, instead of distinguishing them. 
The succeeding classes have no sand allowed­
them, but they write on a slate. They are 
i;tuE;ht to read a1vl spell on the same plan; and 
the·efore_, th~ management of them \Vill be best 
described by detailing the methods of reading·,. 
.Jpelling, "'Y,riting, arithmetic, emulation, com-
-petiti.o 1, and reward. It is only to be obsen'ed,. 
that the da,·s which reads and spe1ls in three 
I tters, flpcU ·_, by writing· Lll the slate, words of 
three letter!ii; the 4th) or four-letter dass, writing~ 
words of. four letters ; and the 5th or five-letter 

class, 
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: ~ment de:o~ s}rllabes, et sont places les prePniers . 
Lcs syllabes n'ont aucun sens, a moins qu'elles ne 
soient cornbinees et reunies dans des mots trop 
longs pour les enfans de cette classe. L'on a 
une carte avec de_s mots et des syllabes de deux 
lettres, au tour de laquelle toute la ciasse s'as-: 
semble , successivement, par sons-divisions de 
douze ecoliers cha:que. Le premier est requis 
d'epeller un mot, de la meme maniere que le 
premier de I' A. B. C. etait requis de distinguer 
une lcttre; et ceux qui repondront le mieux ont 
lrs premieres places. Enfin la maniered'enseigner 
dans la seconde classe est la meme que clans la. 
premiere ;· excepte que dans celle-ci il s'agit d 
combiner des lettres, et non de les distinguer. 
Les cla~ses plus avancees n 'ecrivent plus sur le 
sable, mais sur des ardoises. On leur apprend a 
lire et a epeller_, d'apres les memes reg·les que 
j'expliquerai plus en detail dans la suite de cet 
ouvrage, en decrivant ma methode de faire lire) 
epelle. et ccrire, d'enseigner l'arithmetique, d'ex­
eiter !'emulation et de recompenser les succes. 
iJ e me borne ici a remarquer que la troisieme 
classe ecrit sur 1 'ardoise des mot~ ou des syllabes 
de trois lettres; la quatrieme classe, des mots de 
quatre ;· la cinquicme1 des rnots cle cinq ; et les 
~lasses SHperieures ecrivent indistinctement tOllS 

les mots qui leur sont dictes. Chaque classe a 
~galement ses cartons comme les premieres) dont 
l'usage est le meme, et qui sont converts de mots 
ou syllabes plus ou moins longs sclon le rang de 
la classe . 

D4 
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c1ass, writing words of five letters on the slate; and the superior classes words of three or four syllables; also, words with the meanings attach­e1. Each class has cards, in the same manner as the first and second classes ; all of which are n1ade use of in a similar way, only varying· as to the length of the words or syllables each class may be learning . 
lilfPROrED JIJETIIOD OF TEACHING SPELLING BY If/BITING. 

This method of spe1ling ~cerns to be excellent i it being entirely an addition to the reg·ular course of studies, ·without interfering with, or oerang·ing them in the least. It commands at­tention, gratifies the active disposition of youth, and is an excellent introduction and auxiliary to writing. It supersedes, in a great n1easure, the use of books in tuition, while (to speak moderate­ly) it doubles the actual improvement of the children. It is as simple an operation as can well be conceived.-Thus, supply twenty boys with slates and pencil, and pronounce any ·word for them to \vrite, suppose it is the word '"'ab­so-lu-ti-on ;'' they are obliged to listen with at­tention_. to catch the sound of every letter as it falls from their teacher's 1ips; again, they have to retrace the idea of every letter, and the pro­nunciation of the word, as they write it on the slates. 

Now these twenty boys, if they were at a common s·chool, would each have a book ; and, 
one 
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I 
METHODEAMELIOREE D'ENSEIGNER 

A EP ELLER EN ECRIV ANT. 

Cette methode d'epeller me parait excellente ; 
c'est un nouvel ajoullf aux etudes ordinaires de 
l'ecole_, sans les diminuer ni les changer en rien. 
Elle excite }'attention_, plait aux enfan~, et est 
une excellente preparation pour Jes former a 
ecrire. Elle diminue de beaucoup la depense 
des livres d'enseignement, et pour en parler sans 
enthousiasme, elle double an rnoins les progres 
que feraient les enfans par toute autre methode. 
Elle est on ne pcut plus simple et facile . 
Donnez a vingt en fans des ardois;es et des crayons; 
et prononcez a haute voix chaque syllabe ou mot 
que vous voulez qu'ils ecriyent. Supposons par 
exemple le mot, Ab-so-lu-ti-on. lis sont obliges 
de donner toute leur attention, pour saisir tous 
les sons que vous formez, en pronon~ant chaque 
lettre. 11 fa ut ensuite qu 'ils se retracent l 'idee 
de chaque Iettre et la prononciation du root pour 
l'ecrire sur l'ardoise. 

Ces vingt ecoliers, dans une ecole ordinaire, 
auraient chacun leur livre: un seul a la fois lirait 

sa 
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one at a timeJ 'vould read or spell to their teacher; 
while the other nineteen were looking at their 
books or about them) as they pleased ; or) if 
their eyes are 1 ivetted on their books_, by terro:t• 
and coercion) can "\Ye be sure that the attention 
of their minds is engagedj as appearance seems 
to speak it is '? On the contrary) 'vhen they have 
slates) the twentieth boy may read to the teacher*_, 
while the other nineteen are speHi.ng words on 
the slate) instead of sitting idle. The class_,. by 
this means) will spell_, write) and read) at the 
same instant of time. In addition to this_, the 
same trouble which t~aches twenty,, wifl suffice 
to teach sixty or a hundred, by employing some 
oft he senior boys to inspect the slates of the others_, 
they not omitting to spell the word themselves ; 
andJ on a signal g·iven to them by the principal 
teacher_, that the word is finished by all the boys 
they overlook) he is informed when to dictate 
another to the c1ass. This experiment has been 
tried with some hundreds of children, and it has 
been found) that they could all write) from one 
boy dictating the words to be written. The benefit 
of this mode of teaching, can only be limitted by 
the want of hearing· distinctly the monitors voice;· 
forJ if seven hundred boys were all in one room, 
us one ciHss, learning- the same t~1ingJ they could 
all write n nd spell by this method at the dictation 
";f one minitor. I appeal to the candour and· 
g·ood sense of e\-ery reader) justly to appreciate· 
the benefit& importance of this method ofteach-

• It will be seen in the article Heading, I' do not approve of 
tolitary rcadinl;, one by one: it has no emulation with it·. . 
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sa I ~on_, et les dix·tteuf autres suivraient a leur 
gre dans leur livre ou regarderaient d'un dHe et 
d'autre: ou si la crainle fixe leurs yeux. sur leur 
livre_, fi.xera-t-dle egalement leur attention?­
Donnez-leur au contraire des artloises, sur les­
quelles ils doivent ecrire les mots qui leur sont 
dictes: pendant qu'un des enfans lit, tous les 
autres sont forces d'~tre attentifs_, etant occupes 
a ecrire ce qu'ils entendent. J e n'approuve pas 
'u~age ordinaire de faire lire les enfans tour-a· 

tour; il n·excite aucune f.mulation. Dans la. 
methode nouvelle, ils epellent, lisent et ecrivent 
tout-8.-la-fois. .En outre le terns et la peine ne­
<:essaires a !' instruction de vingt enfans, suffiront 
a celle de oixante on de cent, en donnant a ceux 
qui sont ies plus avanccs_, le soin d'examiner les 
3Utres) ce qu ' i!s ne peuvent faire sans profiter 
eux-m~mes. L'on a eprouve cette rnethode sur 
plusicurs ccntaines d'enfa ns a la fois_, qui tous 
ecrivaient ainsi a la dictee, les mots repetes par 
un autre ecolier. L'avantage de ce mode d'ensei­
gnement n'est borne que par l'etendue de la voix 
dn sous-precepteur. Car si sept cens cnfanlii de la 
m~me classe_, apprenant la rneme le~on, etaient 
reunis dans un m&me appartement, ils pourraient 
tous apprendre a lire sous la dictee d'un seul de 
leur condisciple . J'en appelle au bon sens et a 
la candeur de chaque lecteur, peut-il ne pas a p · 
precier l'itnportance et l'utili e de ce plan ? La 
repetition du mot par }e SOUS-l'HCC.epteur le grave 
solidement clans l'esprit de tous ceux de sa cla:se, 
ainsi que dans ie sien. Il ne peut ainsi iustruire 
es autres> sans s'instruire lui -meme. Que 1 on 

song<:t 
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ing. The 1·fpetition of one word by the monitor, serves to rivet it firmly on the minds of each one of the class) and also on his own memory ; thus llP cannot possibly teach the class without impro­,-ing hhnselj at the same t:me. 'Vhen ·we reflect,. that by the advantage ufthis invention) a boy who is ~1.ssociated in a class of an hundred others) not only reads as much as if he was a solitary indi­,-idual under the master's care, but he will also spell sixty or seventy words of four sy1lables) by '\Yritingthem on the slate) in less than two hours: when this additional number of words) spelt by each boy daily is taken into account) the aggTe­·gate will amount to repetitions of many thousands ofwords annually ; when) not a word would be '\Yritlen or spelt) and nothing done by nineteen twentieths of the scholars in the same time .. Tht1s, it is entirely an improvement and an in­troduction to their other studies> without the least addit~onal trouble on the part of the teacher ; without any extra time of attendance being re­quisite from the scholar ; without deranging or impeding his attention to other studies) as is usually the case with the study of extra lessons ; at least, more than doubling the advances of each individual towards a proficiency) at the same time; and) possessing all these advantages) it prevents idleness) and procures that great de­sideratum of schoo]s) quietness) by commanding attention : for) as it requires much writing) but few boys can write and talk at t~e same time. In this, nothing is wholly . comm1tt~d to the pupil or monitor. Some stud1es req u1re a degree of 
mental 
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~ong·e qu'avec l'avantage de cettc invention, un 
ecolier dans une ..classe ou il y en a cent autres, 
non seulcment lit autant que s'il itait seul sous 
le soin d'un mailre_, mais qu'il epellera soixante 
a soixante-dix mots de quatrc syllabrs, en les 
ecri vant sur une ardoise, en moins de deux heurcs: 
que, si l'on ajoute ensemble le nombrc de mots 
qu'epelle chaque ecolier tous lesjours_, le montant 
se trouvera de bien des milliers de mots qu•aura 
repele chaquc enfant tous les ans : qu'enfin dans 
la methode ordinaire il n'y aurait pas un seul 
root d'ecrit ou d'epellc_, et rien de fait par les dix­
neuf vingtiemes des ccolicrs dans le meme terns. 
L'on peut voir par-la que c"est une an~P.lioration 
et une introduction aux autres etudes, sans aucun 
trouble additionel de la part du precepteur; sans 
que l'assiduitc de l'ecolicr en soit rcquisc d'avan­
tage; sans derang·er ni interrornpr ~son attention 
a d'autres etudes_, comme c'est le cas, forsqu'illui 
taut etudier des lec;ons a part. A \'CC ces avan­
tag·es, on previeut la paressc_, et l'on se procure 
ce que l'on dcl'ire h. nt <.tans les ecolesJ la tranquil­
lite. Comme il y a beaucoup a ccrirc. peu d'en­
fans peuvent ecnre et rauser C'll m~me terns. 
Que}ques autres ctndes dcmandcnt Utl degrc d'at­
tention que l'enfant peut y d011 ner uu ue pas -
donner a sa voJontc_, Hins que sa ncg·IJg ·nee puisse 
etre decouverte. l\Iui~ ici ~out c>st si scn~iLie, qu·o 
prut decouvnr avec cenitnde et p~ r son ar dois 
quel deg-re d'atlentio 11 UH C ·oiH·r U donue a E 

le~on: et la co11sequence incvitauk dt· sa paresse 
ou de sa neg·ligence est de le fain~ derou vrir et de 
le faire connaitrc au n altr~. ( H 1e peut sup-

po::cr 



mental exertion, that may or may not be mad€, 
~nd yet the omission remain undetected; but this 
is so visible, that every boy's attention to his 
iesson may be seen o-n his slate ; and detection 
immediately foHows idlenes~, or an indifferent 
performance 1 That a thing, so simple in itself, 
should abound with so manyadvantag;es_, is s.carce­
iy to be supposed, at a first glance ; but, that it does, I am· weil convinced, by daily experi­
ence of its utility; particularly, the improvement 
jt affords by so gTe.at ~ practice in writing. 

Boys who learn by the new mode, have six 
times the usual practice in writing ; but, in the 
old way, the expense is, at the first cost, 5-fd per 
month, for writing books, pens, and ink, each 
boy: this will be six times increased, if it is desir­
~d to g·ive both classes of boys equal practice ; 
the usuaJ cost for .six:.ty boys is 16l. 10s. pe 
:annum. 

· The many hundreds of respectable character~, 
nobility. clergy, gentry, merchants, and others, 
who have visited the institution, can bear witness, 
th~t the progress of the boys in writing·, by this 
method of writing all they spell, is astonishing ! 
Not of one, or a few boys, but of the whole 
school. By this practice of writing on the slate, 
they learn to humour their pencils, so as to write 
·ust like a pen, in making the up and down 
strokes of the letters. About one hundred and 
fitty boys have \'1-Titing books, and their writing 
on the slate, is a jac simile of their writing in 

books; 



1de, 
this 
hi6 
,IQ I] 

'en 
elf,, 
~e­

lat 
~ri-

nt 

63 

pocer du premier coup d'roit qu'un~ nH~thode 
aussi simple en elle-meme possede un aussi grand 
nombre d'avantages: mais que ce soit ie cas, j'en 
suis convaincu par !'experience journalicrc de son 
utili le: particulierement des progTes qui r~sultent 
d'ecrjre autant en lisant. 

Les en fans qui apprcnnent par la nouvelle me· 
thode, ecrivent six tois autant que ceux qui sui­
;vent la pratique usitee dans Ies autres ecolcs ~ 
('t l'Lisage journulicr de l'ardoise produit une 
cconomie tres-considerabJe de p.apieJs, de plumes 
et d'encre. 

Les citoyrns rcspectaules, la noblesse, le clerge., 
les marcllHnds t't 'n1tres p~r~onnes, qui ont visite 
en gTand nombrc cetle institution, peuvent ren, 
dre tcmoig·nag·e, qu'il est etounant de voir les 
progres que font Jes ecoliers dans l'art <l'ecrire 
par la met1wde d'ecrire tout ce qu 'ils epellent. 
Cc n'est pas clans un seu].. ni clans quelques eco­
liers, mais dans la classe enticre qu'on voit ces 
progres. Par cette ·pratique d'~ct ire sur une ar­
doise, ils apprennent a manier Jeur crayon, de 
ruanlere a ecrire aussi bien qu'avec une plume. 
j'ai maintenant environ cent cinqnante ecoliers, 
qui ecrivent sur des cahiers, et leur ecriture sur 
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books: which they seldom do_, mor~ than four times ina week, and then only a single copy, \vhich covers but a quarto page, each time. Slates are an article so gTeat in request_, on this plan, that it is proper to procure the best sort : those of a reddish cast allow the pencil to play with more freedom; those of the black kind, though neater in appearance_, are generally hard and brittle & the pencil is more apt to scratch than write thereon: yet, there are some of the black kind which are an exception to this observation. 
If any gentleman, in a country town or village should be pulling· down an old building that has been slated, the damaged slates from it would be a valuable acquisition to village children : for, by the friction of a little Portland stone and water, on the surface of the slate, they will obtain a good polish, and serve as well for use_, as slates of ten times their value. 
I hope to see the day, when slates and slate­pencils will be more resorted to than they have heretofore been, and thus afford to every poor child a cheap and ready medium ofinstruction, in spelling, writing, and arithmetic . 

• 1. .,~IETHOD OF TEACHING TO SPELL AND READ, 
WHEREBY 

ONE BOOK WILL SERVR INSTEAD OF SIX HUNDRED BOOKS. 

It will be remembered, that the usual mode of caching· requires every boy to have a book; yet.1 
each 



l'ardoise eMt aussi belle que celle qu'il~ font sur letirs cahiers_, sur lesque)s ils ecrivent rarement plus de quatre fois la semaine, encore sur une seule feuille chaque fois. Les ardoises sont un article si neccssaire tlans ce plan, qtt'il est bon 'le s'en procurer de la meilleure qualite. Le cray· on coule avec plus de facilite sur celles qui ont un ond rougeatre. Cellcs d'un fond noir, quoi .. an qu plus pt·opres en apparence, sont generale ..: ck rnent dun~s et fnigiles; ~t le crayon est plus sujet a grat.ter, qu'a couler doucement: cependant il yen a d'un fond noir, qui formen:t une exception 
a cette regie. J'espcre voir un terns ou l'on pourra se procurer avec plus de facilite des ar..o 
tloises et des crayons_, et offrir par-la aux enfans pauvres un moyen prompt d'ap·prendre a epeller, a ~crire et l'arithrrietique_, et qui leur sera peu · ispendieux . 

.MethfJde d1apprendre d epellet et d lire, par fa .. 
quelle itn seul Uvre peut sujjire a six cens en· 
jl!ns. 

li faut remarquer que la methode ordinaire 
'apprendre a lire exige que chaque ecolier ait son livre : cependant il n'y peut lire ou epeller qu'une 

seule le«;on a la fois; et toutes les autres parties 
u livre se dechirent et sont sujettes a tomber 

en morceaux: et tandis que l'ecolier apprend une 
le~on 

E 



66 

each boy can only read or spell one lcssofl at a 
time, in that book. Now, a1l the oth-er parts of 
the book are in wear) and liable to be thunzbed to 
pieces;· and) ·whilst the boy is learning a lesson 
on one part of the book; the other parts are at 
that time useless. Whereas, if a spelling book 
contains twenty or thirty different lessons) and it 
were possible for thirty scholars to read the thirty 
lessons in that book) it would be equivale t to 
thirty books for its utility. To effect this, it is 
desirable the whole of the book should be printed 
three times larger than the common size type, 
which would make it equal in size and cost to 
three common spelling books, value from eight­
pence to a shilling each. Again, it should be priHt­
ed ·with only one page to a leaf) which would 
e1gain double the price) and make it equivalent 
jn bulk an cl cost to five or six common books ;- its 
different parts should then be pasted on paste-

. board., and suspended by a string, to a nail in the 
wall_, or other cpnvcnient place : one pasteboard 
shou ld contain the alphabet; others, ·words and 
syllables of from two to six letters. The readinw 
~ 0 

fcssons gTadually rising from words of one syl-
Jable,in the same manner_, tiJJ they come to lvords 
of fh e 01: six letters, or more) preparatory to tl1e 
'rf'stament lessons. There is a circumstance 
Yf'ry seldom r£>g-arded enough_, in the introduct: 
or): lf's!'ons which y~mth usuaUy have t_o perform 
before they are admrHed to read in the Testament; 
A '\Yord of six letters or more) heing. divided by 
hy-phens) reduces the syllables, w!uch compose 
it to three. four_, or five letters each; of course it 
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e<;on dans une partie de ce livre, le reste devient 
inutile : au lieu que si un livre contient vi11ot ou 
trente lec;ons differentes, et qu'il soit possfble a 
trente ecoliers de lire Jes trente let;ons·, il cqui­
vaudra a trcntc livres par soh utilite. Pour ce!a _. 
il est a desirerj que tout le livre soit imprime 
clans un car~ctere trois foirD plus gros que le 
caractere ordinaire; ce qui le rendra egal a trois 
Iiv ·es a epeller,· taut en grandeur qne pour le 
prix. Il faudrait de plus, que chaqne fcuille ne 
fut imprimee que sur une seule page, ce qui 
~oublant son prix_, le rendra de la grandeur f\t 
de la valeur de six Iivres, dont on se ert cmn­
I;llUnement pour apprendre a epellcr. On col­
lera ses differentes parties sur du carton) qu'on · 
suspendra par une ficel1e a un clou attache sur 
le mur_, ou sur toute autre place convenable . 
Un seul carton suf.fit pour contenir !'alphabet : 
les autres cartons contiendront des mots et des 
syllabes de puis deux j usqu'a six leitres. Le~ 
lec;ons des enfans augmenteront de m~me gTa­
duellcmeni, en commen<;ant par Ies u1ot. d'une 
scule syllabe, jusqu'aux mots de cinq a six let­
tres, afin qe les preparer a la lecture du ,.-resta ­
ment, ou a toute autre lecture courante. Il j 

a une circonstance £ laquelle on ne fait pa" a sez 
d'attention ; c'est q ne, dans les prer 1iercl:l le~ on~ 
pour preparer Jcs enfans a lire le_ rres1t..lllCJ~tJ.J~ ­
mots de six lettrcs ou plus devrment etre dtYI-.e::­
par des traits d'union, rcdui!"ant chaquc syllabc 
qui les compose ~ t1:ois,. quatre. ou ci11q lcttres 

u pl~s. Il est auss1 fac1le de hr~ des .:yllab ~-· 
<1ne 

E 2 
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is as easy to read syllables, as /fOrds of five let­
ters : and the child, who can read or spell the 
one, will find the other as easily attainable. 

In the Testament, the words of two and three 
syllables are undivided) which _makes th~s divi ion 
of the lessons a more natural Introduction to th 
Testament. In the preparatory lesson I hav 
used, the words are thus di-vi-ded . 

Wheil the cards are provided, as before men­
tioned, from twelve to twenty boys may stand in 
a circle round each card, and clearly distinguish 
the print to read or spe1l, as well or better than 
if they had a common spelling book in each of 
their hands. If one spelling book was divided 
into thirty different parts or lessons, and each 
lesson given to a different boy, it would only 
serve thirty boys, chang·ing their lessons among 
themselves, as often as needful ; and the various 
parts would be continually liable to be lost or 1~ 
torn . But every lesson placed on a card, \vill 
serve for twelve or twenty boys at once: and, 
when that twelve or twenty have repeated the 
whole lesson, as many times over as there are· 
boys in the circle, they are dismissed to their 
spelling on the slate, and another like number of 
boys may study the same lesson, in succession : 
indeed, two hundred boys may all repeat their 
lessons from one card, in the space of three hours. 
If the value and importance of this plan, for 
savin.g pap~r and books in t~a~hing reading and 
spellmg·, will not recommend Itself, all I can say 
in its praise_, from experience_, will be of no 
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n.ue des mot~ de dnq lettres; et I' enfant_, habi­
tue peu-a-peu a lire et epcller ]es unes, se trou­
JVera en ctat d lire aisement les mots enticrs . 

Quand on s'est pourvu de cartons_, comme nou 
avons dit ci-dessus_, on peut former en cercle 
douze a vingt ecoliers autour de ces cartons; et 
'I· seront en ~tat d'en distinguer les caracteres 
aussi clairement et peut-t3tre mieux, que stil 

voient chacun leur livre. Si l'on divisait un 
livre en trentc leyons ou parties differentes, et 
qu'on donnat chaque le<;on a un enfant, le Jivre 
entier ne scrvirait qu~a trente ecoliers_, qui chan .. 
geraient leurs le<;ons entr'eux aussi souvent que 
le besoin le requerrait; et les differe11tes parties 
de ce livre seraient continuellement sujettes A se 
perdre ou a se dcchirer. lVIais ici chaque le<;on 
mise sur un carton servira a douze ou vingt eco· 
liers a la fois; et quand chacun de ceux-ci au­
ront repete lcur le<;on, ils seront re vo~res a 
epeller sur leurs ardoises; et un meme nombre 
d'enfans viendra ctudier lcs memefi le<;ons_, et ccla 
successivement. Par CC· moycn deux ccns ecolicrs 
peuvent repetcr lcurs le<;ons sur un seul carton 
dans l'espace de trois hcures. Si l'avantage de ce 
plan ne ge fait pas sentir de lui-meme, clans l'e­
pargne des livres et du papier, tout ce que je 
pourrai dire en sa faveur, d'apres mon cxperien· 
ce, ne sera d'au 'une effic~citc. Lorsque lcs eco­
liers sont en cercle pour lire ou epcller_, ils doi~ 

ent porter leur nombrc et autres marques 
d'honneur, 

3 
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avaiL \Vhcn standing-in circles/ to read ~r spell, 
the boys we':U' their numbers, tickets, p_Ictures, 
&c. as described under the head, EmulatiOn and 
Re1-vard; and g·ive place to each other, accord­
ing- to merit) as mentioned in the account of the 
two first classes. 

In reading-, they read li,es or sentences, and 
sometimes paragTnphsJ in rotation. They are 
required to read every word slowly and deliber­
ately) pausing· between each. They read long· 
words in the same manner) only by syllables: 
thus) in reading· the Yront Composition) they 
would nut read it at once) but by syllables : thus) 
Com-po-si-ti-on ; making- a pause at every syl­
lable. This deliberate method is adapted to pre­
vent those mista~es) which boys so often make 
in reading·, by prono~ncing- words wrong : add­
ing· or taking· sy11ables at random) frm~ the 
words in their lesson so as to make nonsense of' 
it. A boy may read the word) Ile-te-ro-dox.) in 
haste, he may call it 1-Ieterodoxy ; or vary it in 
any way thal haste induces him to misapprehend: 
but if he read it deliberately, He-te-ro-dox) pro­
nouncing- every distinct syllable by itself, he can­
not possibly read it amiss. This mdhod.) also, 
accustoms the eye at once to read the sy11ables in 
every word) before the word is pronounced. For, 
those lvho are apt to make blunders in learning- to 
read) this mo~le '~ill be fo~nd the best remedy. 
We are daily 111 the habit of speaking to each 
other; in so doing) we combine syllables into 
words, and words into sentences; by which we 

make 
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'houneur, comme il est dit dans l'crrticle Emula­
tion, Recompense, et chacun doit ~tre place selon 
on merite. 

Dans la lecture, ils lisent des lignes, deb phrase~ 
et quelquc fois des paragTaphes en rotation. Ils 
tloivent lire tous lcs mots lentement, faisant une 
pause entre chaque rnot. lis liront les rnots 
]ongs de la m erne maniere, distinguant chaq ue 
syllabe: par exernple dans le mot, Composition, 
ils ne le liront pas d'un seul trait, rnais par syl-
1ibes, comme -ceci, Com-po-si-ti-on, faisant unc 

pause a chaque syllabe. Cette methode est tres 
propre a prcvenir ces mepri~es que font souvcnt 
les enfaqs e11 lisant, lorsq u'ils pro11oncent mal les 
roots ; ajoutant ou retranchant des syllabes etour­
diment, de maniere a rencJre <!eS mots insig·ni­
fians. Par exernple, un enfant lit le mot, Hcte­
rodo e, avec precipitation ; il peut c.lirc Hetero­
do~ie, ou le differencier de tout autre l~-.anicre. 
Mais s'illit posement, Lle-te-ro-do-xe, en pronon.: 
((ant distinctement chaque syllabe, il n'cst g·ueres 
possible qu'il se trompe. Cettc methode accou­
tume aussi l' reil a lire les syllabes clans chaq ue 
root, avant que ce mot soit prononce. C'est en­
core le meilleur moyen, qu'on puisse employer. 
pour ceux qui sont sujets a faire des fautes, en 

ppren nt a lire. Jl1ETHODB, 



make ourselves understood. This is combination; 
but those who combine sylla'Qles or words impro~ 
p,erly, 4o well to look back to analysis. Syl1ables 
are the corpponent parts of worqs i those who 
~an read syllaqles distinctly) wiJI soon I earn to 
combine them into words. Every sentence we 
express) is a combination of syllables and words; 
under the influence of these daily haqits_, there i~ 
tnore danger of inattention in learners_, to the 
leading· principles of correct reading~ than to any 
other circumstance. I am much indebted to 
Doctor BellJ late of Madras, for the preceqing 
information oq the subject: I l1ave reduced it to 
practice) and find it does honor to its ben~volent 
inventor ; to which I have added several valuable 
improvements) particularly that ofthe reading 
spelling cards. · · 

= 
EX1'EJJ1PORE METHOD OF' SPELLING. 

ln this method of spelling_, the card is psed.in­
stead of a beok-the monitor assembles his whole 
classJ by successive circles) or rather semicirc1es_, 
of twelves or twenties; calling each scholar by 
numbers; so as to begin at number I_, and go 
regularly tl}rough the whole d~ss. This pre .. 
serves a regularity in ·their reading_, and prevents 
a.ny oqe scholar omitting a lesson. At first thi 
is troublesome_, and occasions some noise; be-
ause_, in the minor classes_, the monitors are ob­

liged to cal1 the boys to read or spell_, by the list 
of their names; but_, as a n urp her is affixed to each 
tame_, the ~onitors soon become familiar with the 

n!l~es 
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METHODE D'EPELLER SUR Lie 

CHAllfP. 

Dans c~tte methode d'epeller, on se sert d 
~artons au lieu de livres. Le sous-precepteur 
assemble successivement toute sa classe par cer· 
cles ou pJut8t par demi-cercles de douze a vingt 
ptrrsonnes, appellant chaque ecolier de suit .J 

s~lon son rang·, de maniere a commencer par I 
~ombre l, et parcourant ainsi r6gulieremen 
toute la cl~sse: cc qui met de la regularite dans 
Jeur lecture, et empeche qu'un ecolier puisse 
omettre de rep~ter sa lec;on. Il y aura d'abord 
un peu de ~rouble et de bruit; parce que, dan 
les ba§lses ~lasses, les sous-pr~cepteurs sont obli­
g·es d'appeJler les enfans par leurs noms ecrits sur 
une liste. Mais eo m me chaque nom a son nombre, 
Ies sous-precepteurs cqnnaltrpn t bjen vite les nom 
et les nombres des ecoliers de ]curs classes res­
pective~, ce qui previendra to~te difficulte. 

Aussit8t que les ecoliers se sqnt places autou 
du carton, le sous-precepteur montre avec un 
crayon ou une plume les colonnes qui doivent 
faire le sujet de leur let;on. Le premier ccolier 
lit six mots, par syllabes. Il n'epelle pas les mats 
en repetant chaque lettre, mais en repctant d'une 
maniere distincte chaque syllabe ~~ ~haque mot. 

'il commet quelque erreur, l'ecolier suivanttloitle 
~orriger, sani qu'on lui ~ise quelle e~t l'erreur. 
Si le second ne pcut cornger le premier., on de· 
mand~ au troisieme, au quatrieme et ainsi de suite., 

et 
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11am "~·and numbers of bovs iu their rc~pcctive 
classes) and this obviates the difficulty. 

' 
7 hen th~ circle is formed around their carq 

pr lesson_, the monitor points, with his pencil or 
p,en) to the columns of spelling; which form the 
)esson for the day . 1'he qrst boy reads six words_, 
~y sy llablcs : he do~s not spell the words by re­
peating~ each letter_, but_, by repeating, i~1 a 
distinct 1nanner_, ~ach syllable in every word. If 
~e commits (l.ny mistake, the nex.t boy is required 
to. rectify it> without being told what the mistake 
is;. if the second boy cannot correct the first_, the 
third or fourth may : in which case_, the scholar 
who rrrtifies the mistake takes preceflcncy of hirr~ 
tl!at eo m mitt~d it> and receives his insign-t."a of 
m"rit at the same time. In no case i~ a n1onitor 
su1 'crcd to teach or tell the boys in his circle what 
the error is) unless they should all be equally 
·g:norant: then it becm1es his duty to do it. This 
isJ. in. fa t, each boy teaching· him~clf; and the 
pri11cipal duty of the monitor is not so much to 
teach them_, as to sec that they teach one another. 
VVheu the bovH, in the circ1e~ ha\re thus studied 
their spelling:by reading it, the monitor takes the 
~ard into his oyt-n hand) and requires them to. 
spell and pronounce snch words e~temporeJ as 
he 1.-ep.eats to them. In doing thisJ they correct 
each uther's faults_, and take precedence as. be· 
fore (lescribcd . 

ARITH iVIE'I'l 



et celui qui corrigc l'erreur prend place avant 
ceux qui se sont ~trompbs, et prcnd les marques 
d'honneur attachees a cette place. l\Iais dans 
aucu~1 cas le sous-preceptcur ne doit dire aux en­
fans quelle est l'erreur_, a moins que toute la classe 
ne la comrnette, et il est de son devoir alors de la 
leur faire connaitre. Par-la les ccoliers s'ensei­
gnQnt eux-memes_, et le principal devoir du sous­
precepteur n,est pas tant de lcur montrer_, que de 
voir a ce qu'ils se montrent les uns aux autres. 
Quand les enfans d'un cercle ont ainsi epelle )eurs 
]e~ons_, le sous-precepteur prend le curton dans 
sa main_, exige de chacun d'eux qu'ils epellent et 
prononcent sur le champ tel mot qu'illeur donne 
a repeter. Dans ce nouvel cxercice_, les enfans 
~e reprennent eg·alement lcs uns les autrcs s'ils 
commettent quelquc en·eur_, et se devancent et sont 
places d'apres Ieurs succps 

RlTI-Il\IETIQUE. 



'16 

ARITHMETIC. 

AN ACCOUNT, 
OF THE 

J,J/PROrED ~~IETJJOD OF l.N'STRUCriON, 
IN THE 

ELEMENTARY PAHTS OF 

~titf)tnetir~ 

It is necessary to permi ·e a little respecting the 
sual mode of teachir,g- arithmetic_, which many 
f nty readers 1-vill remember to be the method 

·n practice in such schools as they frequented in 
earJy youth. 

'l'h ' ~nms_, are in many instances_, set in the 
boys' books_. by the master or teacher_, at the ex­
pense of much pains and labour ; in other in­
' tances_, they arc copied by the pupil_, from 
Walkingame's or some other arithmetic. 

The boys are_, or should be_, instructed how 
to work their sums_, in the first instance_, by the 
master or teacheJ· ; they are then expected to do 
other sums of a like nature_, by the example 
llhown. 

This is tq be done by them_, at their seats ; 
and when it js finished, the master or teacher 
l1ould, and in most cases does_, inspect it, to 

'liee if done ~orrectly , 

But 
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RITliMETIQUE. 

OUVELLE METHODE D'L. STRU TJO_-

bANS LES 

PARTIES ELEMENTA1RES 

l'~titbtnettque # 

Il e~t necessaire de rappeller d'abord aux Iec­
teurs quel est le mode ordinaire d'enseigne 
l"arithmetique dans les ecoles qu' ils ont frequen• 
ecs dans leur jeunesse. 

Les regles sont le plus souvent ecrites par le· 
inaltre sur le livre de l'enfant; ce qui absorbe un 
terns considerable) on hi en I' enfant a la peine de les 
copier lui-m~me de quelque livre d'arit metiqnc ... 

Le mattre dans le cdr'ilmencement doit enseignet 
a l'en:fant com·ment il doit operer sur ccs reglcs ; 
'enfant ensuite de lui-meme en fait de semblable 
a sa place : et le maltre voit si elles sont correctes_, 
lorsqu'il les a finie . 

1\tiais cette operation d'ajon:ter on de sousfrairc, 
par exemple_, n'est pas mecanique" mais pm~emen 
·ntellectuel e. n ne peut s'assurer combJen de 

fo· 
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But this ope ·ation uf adding or subtracting, 
for instance, is intelhciua1, not mechanical or 
audible; of course, we cannot ascr-rtain how 
many times a boy repeats his sum before it i 
brought to his maste1~ for inspection: steady boys 
n1.av do it five or si:x tin es, but the idle and cai·e­
les~ seldom do it more than once; here is much 
time lost, and a remedy adapted to the case is 
not in the teacher's power. 

· Again when sums are brought up· to' the mas­
ter for inspection, each boy's must be individually 
attended to ; here is another great loss of inval­
uable time. Perhaps, twenty boys have sums 
ready for inspection at once, and nineteen wait, 
sit idle, or talk, 'vT1ile the twentieth is at hi's 
master's desk, ·with his sums. Nor is this all : 
if an incorrigible dunce happens to show up his 
sums first, and, as is often the case, adds new 
blunders to mistakes, he may easily delay his 
master, and the boys wi1o are waiting (o follow 
him in succession, for some time ; and a few in­
stm1ccs of thi s sort, arising· from carelessness, in­
attention, or incapacity on the part of the schol­
ars, will completely derange the busin~ss of a 
morning, and keep a number of their school­
fe!lovrs unemployed. 

Independent of thisJ it is di.sgusting to teach­
ers of any description to be continually plodding· 
over the same gTound of elementary arithmetic, 
Sameness, in ( ~·ery inl'tance) produces listless-

ncs~ 



fois un enfant aura repasse a r(\gJc, '"·ant de In 
soumettre a !'inspection uu nmltrc Un enfan 
diligent peut le fa ire cinq a six fois; mais un 
paresseux et l n neg·ligent le fera rarerncnt pltL 
u'une fois. Tout ceci n pent que faire perdr'"' 
be~ucoup de tems_, et il n,cst pa~ u p·o lVOi dt 
ma!tre d' remedier. 

De plus_, lol'sqne le maltre examine Ies Tegles 
que ies enfans ont faites_, pour voir si eJleR sont 
correctes ou non) il faut qu'il Jes revise toutes 
separement; ce qui occasion ne encore une perte 
de terns trcs considerable. PPL t-t?tre vingt cco~ 
liers fini Sent-ils lcurs reglcs ;.; la fois_, et tandis­
que le maltre examine ~l son pup'Ltrc la reg·lc tie 
l'un d'eux_, ]es uix-nruf autrcs rcstent a causer et 
· ne rien faire. Ce n'est pas tout: s'il arriv 
que cclui qui montrc sa regie le premier soit un 
de ces ignorans incorrig1bles, tel qu'il yen a clans 
OUtes lcs ecoles_, et qu'il ajoute, COl!HNC c'cst fe 

cas, tle nouvelles bevucs aux e1 rcurs ~n'il a d(ji 
faitcs> il pcut prolong-er le tems, que son maltre 
lui donne, et faire attenurc long-tems eu.- qui 
doivent ven ir apr(~s In i; et pour p('u que eel a 
alTive_, so it par n~~·J igence_. t i n~Uent io:J, ou 
defaut de cnpacite de In part drs e\ · nller~) le llHI~­
trc rmployera unc ~roe entiere prnr Cf'S ~e1d-. 
ecolier~i et I·~ autre dcmcnrer )nt oisifsJ pc1 (~< nt 
tout cc tcms-. 

Independamm nt de tm.it cccC 111 Hecr-ptcur 
quel qu'il soitJ doi c1,rouver heuucoup de df·sa .. 
JSTemt"nt d' etre obl'g'e de ·ei a~.tre con tin llPJlf:men t 

ur 
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tiess; and variety is evet prodllctive of agreeable 
sensations. 

To prevent this dulness, . I have invented an 
entire new method of teaching arithmetic, that 
commences when children begin to make their 
fig·ures. The followinrr is the arrangement f 
the ciphering classes : 

0 

Class_, i .... Qombination of figures, 
2 ••.. Addition. 
3 •• .. Compound ditto. 
4 •. •. Subtraction. 
5 .... Compound ditto. 
6 •••• Multiplication. 
7 .•.. Compound ditto. 
8 .... Division. 
9 .••. Compound ditto. 

] 0 ..•. Reduction. 
11 •••. Rule of Three. 
12 .••• Practice. 

~ The first object is to teach children to make· 
their figures. In order to do this_, the Class 
learning to make figures are assembled under the 
monitor, in one part of the schoo·] by themselves. 
It is to be observed_, the same boys who are in 
one class, according to their proficiency in read­
ing, are in another, according to their progress in 
arithmetic ; that when the school is ciphering, the 
classesare organized on the annexed plan of the 
ciphering classes ; when they are reading, they 
are arranged on the plan of the reading classes, 

given 
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sur .es premiers principes de l'arithmetique. 
l/umformite produit toujours !'ennui et l'inat­
teution,; et )a variete des sensati~ns agreables. 

. Pouy reme~ier a tous ces inconveniens, j'ai 
Invente ure methode nouvelle d'enseigner l'arith­
tnetique, qui commence en meme terns que les 
enfans apprennent a faire des chiffrcs. Void 
l'arrangement des classes de l'arithmctique. 

Clartse I •••• Combinaison des chiffre • 
2 •••• Addition. 
3 .... Id. composee. 
4 .... Sous traction. 
5 .••. Id. composee. 
6 •••. lVIultiplication. 
7 .... Id. composee. 
8. a •• Division. 
9 .... Id. compos ' e. 

10 .... Reduction. 
ll .... Regie de trois. 
12 .... Pratique. 

Le premier objct est d'enseigner aux enfans a 
faire des chifftes. Pour y parvenir l' on r£unit 
' ' t 't t I separemen ~ous un sous-precep eur ous es en-

fans, qui ne les savent pas encore faire Ce 
nouvel arrangement des class~s, qui apprcn i:'Ut 

l'arithnJetique se regie suivant l'avancement (je 

ecoliers dans cette branche d'etude, sans egurd a 
]eur avancement d~ns la kcture. Ain · il y , 
deux divisions de classes, cclles d'arithmctique et 
ceHes de lecture. En entrant:- l'ecole les enfans 

F "' 



given in a preceding page. T -hey always_, o 
th" commencement of school_, come in_, in their 
different reading classes) and_, when ciphering, 
· fterwardsJ seperatc to their several arithmetical 
classes : afte1· having p-erformed the ciphering, 
they return to their reading classes) before they 
go out of school 'rh-is changing· about from class 
to class_, in which three fourths of the whole 
school arc concerned) is attended with but little 
bustle) and no confusion. It is usualJy done in 
less than five minutes; and the school room is· 
so larg;cJ it will take near the time to go round it. 
If there are any boys who cannot cipher_, they 
remain under the monitor's care for instruction 
in reading) while the others are ciphering. The· 
modes of teaching arithmetic are so simple and 
eas.yJ that all the boys in the school, who can­
rrad a!ld write text-hand in four letters_, arc put 
in .he first ciphering class. 

It is not uncommon to find boys thus instructed~ 
-.vho learn to "-rite and cipher remarkable well_, 
in six months, \Yho never handled a penJ or 
\Yere tnught by any other method. Before boys 
~·o into arithmetic it is 11eedful they should .Jearn 
to mal·c the iignres: on my pJanJ they Jearn to 
make and coJ,~Inne them at the same time. 'I'hc 
{:ass of boysJ 1vho arc learning to make their fi­
g 1res_, formJ in the institution_, 

TJIE FfflST CL~1SS 01r ARITll.:1-JETIC. 

n ih.e tui-tion of this c1assJ the boys who consti­
tute 
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~e }'liacen't selon lt~ur rang dans leu rs classes de 
lecture. Apres nvoir lu, ils pas!?ent selon leut 
rang· clans leurs classes d'arithmetique; et apres 
avoir opere et chiilJ:e, ils retn·eiinent leurs pre­
mieres places, et Ji se·nt encore avant de sortir de 
l'eco!e . S'il y a quelques ecoliers, qui n'appren­
ne·nt pas encore a compter, ils demeurent tout le 
terns sous Jes soins des sous-ptetepteurs, qui leut 
enscignent a lire. 

P~t cette methode, j 'ai vu Uti g·rand nornbre 
d'cnf~ns hien appren:dre l'arithmetique, a lire et 
a ecrire e·n six rnois. Avant d'enseigner l'arith­
nletiquc aux enfans, il faut qu'ils apprennent a 
faire des chiffres. lYapres mon p1an, ils appren­
nent a les cornbiner et a les ecrire en meme terns . 
Ceux qui n 'en sont qu'a ce premier degre d'avan­
cemetit, forment 

LA PREllflERE CLASSE D'ARJTil~ 

ftJETIQUE. · 

Cette clas~e n'a point un noitrbre d't~coli ers 
limite. An lieu de leur faire ccrire dans un ea ­
bier les neuf chiffres de f-uite, le sotF-precep tcnr 
prend une lon~·.ue tal~ I~ d'addition, c~m;s Iaq nelle 
non seulement les umtcs sont combmes avcc h· ~ 
unites mais aussi les dixainrs avcc !t"S unit!~s ~ u. 
Jeur dicte en la manicre snivante. 

1?2 
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tute it are not limitted to number: any boy_, for· 
whoU:it is requisite, is immediately pl~ced in it. Ins­
tead ofteachingthem to make fig·ures In the.o.rdcr of 
the nine digits_, as is usua:lly done_, by wntmg oc­
casionally in copy-books_, they have each a slate. 
The monitor takes a long· Addition table, which 
combines not only units with unz"ts_, but tens with 
units : a thing in which the pupil's greatest dif­
ficulty, as to simple and compound Additon_, oc­
curs. The monitor reads from this table : 

9 and 1 are 10_, 9 and 2 are 11, &c. 25 and 1 
are 26, 25 and 2 are 27, 25 and 3 are 28, 25 and 
4 are 29, 25 and 5 are 30, 25 and 6 are 31" 25 
and 7 arc 32, 25 and 8 are 33, 25 and 9 are 34; 
or other variations of the same table. 

When thc·se are dictated, each boy writes them· 
on his slate : the monitor and semor boys in the 
class assisting in teaching the beginners, to 
make the fig·u1es_, tilJ they can make them them­
selves. 'I' 1e monitor also varies the table : 

Take 9 from 10, I remains ; 9 from 11_, 2 
remain ; 9 from 12, 3 re11am_, &c. 

I-Ie also u~.;cs the 1\tlultiplication table, and 
reverses it in the same manner: 6 times 2 are 12 
2 in 12 6 times. " 

In the same \vay_, he teaches them the Shi1-
Jing·s and Pence tab e ·. The knowledge of 
figures whiclr the c 11ild1 en acquire by this method 
is great; and the improvement of this class in, 

making 
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9 et 1 font 10, 9 et 2 font ] 1., &c. 25 et 2 font 
27, 25 et .3 font 28, 25 et 5 font 30, 25 et 7 font 
32; ou telle autre partie de la table qu'il veut. 

Le sous-precepteur et les ecoliers les plus a van­
. ces apprennent aux auttes a ecrire ces chiffres .. 
jusqu 'a ce qu'ils le sachent faire. Le so~s-pn~ ... 
~epteur varie aussi la t~bJe et dicte : 

Retranchez 9 de 10 reste 1, 9 de ll reste 2, 
9 de 12 reste 3. ll fait aussi usage de la multipli­
cation, et la renverse de la rneme rnaniere. 6 fois 
2 font 12; en 12 combien de fois 2, 6., &c. 

On en fait autant des tables de che1ins et de 
deniers. Par ce rnoyen ils apprennent rapide­
ment a faire leurs chiffres. Il est vrai qu'on 
leur dicte tout ce qu'ils ont a faire: rnais ils n'en 
acquierent pas rn?in,s l'habit~de d'e~ri;e des 
chiffres : et leui' repeter sans cesse dtiferentes 
combinaisons de valeur est le rneilleur rnoyen. 

qu'9n 
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· making the ilg·ures_, does much credit to the class 
and teachers. It is true_, the ·class are told all 
they are to do; but_, in doing wh~t they are bidden, 
they acquire a ready knowledg·e of the fig·ures ; 
whilst they are insensibly led into the habit of 
g·iving attention to all they do, and taking pains 
in doing it. By making their fig·ures so many 
ti,mes over, they unavoidably attain freedom in 
making- them ; and this is the best step that can 
possibly be taken to facilitate their improvement 
in tbe next stage of their progress in arithmetic . 

· The same variation .and tables, without the 
total, or answer to the monitor's question, ap­
plies to Subtraction_, 1\'Iultiplication, Division~ 
and the Pence and Shilling·s tables . This me­
thod of instruction has also a counterpart : an 
arithmetical table of this kind_, applied to the 
first four rules_, without the amount of each com­
bination annexed., is placed on the wall_, Of other 
convenient place. In the former instance_, the 
monitor told the class_, 9 and 9 are 18, and they 
·wrote it. He now sub-divides the class ; and 
they assemble, successively_, in circles of twelve 
boys, around t.he tables of figures on the wall. 
They have their numbers_, insignia of merit_, prizes, 
&c. as iu other divisions of classes. The monitor 
then puts the question to the first boy-How 
much are 9 and 4? and the boy is expected to 
tell the amount-13. If he cannot answer cor­
rectly_, the monitor puts the question to another 
boy_, till he finds one who can : and he takes 
11reccdence, and the badge of merit from the boy 

who 
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.Ju
1
on puisse employer pour faciliter leurs pro­

n·res futurs dans le calcul. 

Les m~mes procedes s'appliquent aux tables 
de Soustraction, Multiplication, Division, de che~ 
lins et de deniers Cette methode d 'enseig·ne­
ment est variee .comme suit: l'on suspend au 
n1ur une table arithme.tique des quatre premieres 
regles; mais qui n'indiq.ue pas les sommes totales, 
ou la valeur de chaque combinaisoa. En prc ... 
mier lieu le sous-precepteur .disait aux ecoliets 
9 et 9 font IS; les enfans l'ecrivaient cnsuite 
sur l'ardoise. lVTaintenant il sous-divise sa classe, 
et place les ecoliers .douze par douze autour de 
la table arithmeti.que. Ils portent Ieur nombre, 
leurs marques de distinctions, &c. comme clans 
les classes de lecture. Le sous~preceptcur dc­
mande alors au premier enfant combien font 9 
et 4? S'il repond 13, tout est bien; s'il se 
trompe, la question est mise a l'ecolier suivant, 
et ainsi de suite; jusqu'a ce que l'un d'eux re­
pondant correctement, devienne le premier et 
rec;oive la marquo_, qui le distingue. Le squs­
precepteur appell~ lOur-a-tour par sous-divisions 
tous les enfans de sa classe pour repondre a des 
questions semblables, et analogues a la Ic~on 
.qu'ils ont ecrite I~ meme jour sur l'ardoise :. et 
il varic ses questwns ~ par exemple, combwn 
font 9 et 9? retranchez 9 de 18, combien reste-

t-il? 
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:who is unable to ansvrer the question. Th.e boy:; 
in this class are called out in successive compa­
nies of twelve each, to answer questions of this 
nature, applicator;y lo the similar lesson they 
have that day been performing on the slate; and 
he ~aries the questions, as, How much are 9 and 
9 ?-:-tak~ 9 from IS-what remains ?-How much 
are 9 times 9 ?-l-Iow many times 9 in 81 ? 

Whilst one compaT_ly of twelve boys (the num­
ber need not be restricted to twelve, but it can 
hardly be more than twenty with propriety) are 
performing this task, the remainder of the class 
continue at their §eats, writing what the monitor 
dictates, till the first division of twelve have fi .. 
nisi 0d their lesson. rrhen another division g·oes 
out, to the same lesson on the card ; and they 
return to write on the slate. ,.fhis is done every 

. day, till the whole class has performed their les­
son both ways . This method serves as an intro­
duction to Numeration, which it will be seen 1~1 
the sequet is only taug·ht in a practical way. 

The next is .the Simple Addition class. Each 
boy, in every ciphering class, llas a slate and 
pencil ; and we may consider tf1at the su~ject, 
now before us, relates to the best method of con­
veying the knowledg·e of arithmetic to those ·who 
are un.acquainted wiLh it. They usa1Jy beg·in 
;with small sums, and gradually advance to Jarg­
er; but boys, who have been well instructed in 
the preceding· c1ass, are nQt only qualified for 
t}lis, hut have a foundation laid for their future 

proficiency 
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t-il? combien font 9 fois 9? en 81 combien d~ 
(ois 9? 

Tandis qu'une partie des enfa s repondcnt a 
~es questions) les autres continuent d'ecri c sut 
l'ardoise les reglesJ que leur dicte le sous-preccp­
teur. 

La ciasse suivante est celle de l'addition simple. 
Chaque enfant a son ardois~ et son crayon ; et 
je crois que la methode d'enseigncrnent qu'on y 
suitJ est la meilleure ronnue pour apprendre 
l'arithrnetique. L'on commence par faire ad­
qitioner de petites sommes et ensuite de plus 
grandes. Les enfans qui ont profite dans la 
classe precedenteJ sont en etat de faire des pro­
g-r.es dans celle-ci_, comme dans toutes celles qui 
s~ivent. Le sous-precepteur de la classe a un 
Iivre dans lequel sont ecrites les donnees des 
somrnesJ que doivent faire les ecoliersJ et il a un 
.autre livre qui contient le r~sultat de ces donnees. 
Tout enfant qui sait un pen lire et comptcr est 
,aussi capable de remplir ce devoir que le prin­
cipal sous-precepteur. L'cnfant qui lit et dicte 
lcs donneesJ ne pent derne1:1rer oisif: toute la 
classe le serait ayec luiJ et le maltre s'en apper­
cevrait. En enseig·nant ~nx autres il s'instruit 
lui-meme. 

Les 



proficiency in every branch of arithmetic. A the 
reader will observe the whole of this method of 
teaching is closely connected with writing : it 
JlOt only unites a mental exertion with itself_, but 
always renders that mental exertion, hov~·ever 
great or small, visible to the teacher; and enables 
him to say, with certainty, that his pupils have 
performe.d their business. The monit.or, or subor­
dinate teacher of the class, has a written book of 
sums_, which his class are to do ; and he has 
another writtP.n book, containing a key to those 
sums, on a peculiar p]an, which will be describ­
ed., an<l which fully shows how they are to be 
done*. 

In the first place, when his class are seated, 
be takes the book of sums-suppose the first sum 
, S q..:; follO\VS : 

(I o. 1. ) 
lbs. 

~2793~ 
3963 
8679 

14327 

54904 

He repeats audibly the figures 27,935 aud 
each boy in the class \\Tites them ; they are then 

inspected., 

• An)' boy who can reall ancf numcratf' a 1i tile, i~ a hie to perform 
t!tis duty as ncll as the principal monitor. The boy who reads the sum 
c:.tnnot be idle: if he ill, the whole etas• must be so too; and, whilst 
tl'ot.rbiu,otbers, he is rapidly improving biwself. 
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Les enfans places, le sou~-pr~cepteur prend le 
livre des donnees et les fait ecrire: par exemple, 
la regie suivante : 

lbs. 

(No l.) 27,935 
3,963 
8,679 

14.,327 

54,904 

11 dicte a haute voix 27,935., les enfans les 
,ecrivent, et leurs ardoises sont inspectees ; il 
.dicte successivement chaque somme, et voit a ce 
,que toutes soient correctement ,ecrites. 

Jl prend I' autre volume et I it eo m me suit : 

?'REMIERE COLONNE. 

7 et 9 font 16., et 3 font 19, et 5 font 24. Ecri­
. rez 4 sous l~ 7 et retenez 2 pour la colon ne sui­

vante : 
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jnspected, and if done correct, he dictates the 
figures, 3,963, which are written and inspected 
in like manner : and thus he proceeds till every 
:boy in the class has tbe sum finished on his slate. 

He ti).en takes the key, and reads as follows : 

FlR5lT COLU.'IN. 

7 and 9 are 16, and 3 are 19, and 5 are 24. 
Set down 4 * under the 7, an<:}. carry 2 to the 
pext. 

This is written by every boy in the class, ~n­
spected as before, and then he proceeds. 

SECOND COLU:t\IN. 

2 and 7 are 9, and 6 ar~ 15, and 3 are 18, and 
\, 1 carried are 20. Set down 0 and carry 2 to 
tl1e next. 

THIRD COLU:\IN ~ 

3 and 6 are 9, and 9 are 18, and 9 are 27, and 
~ I carried are 29. Set down 9 and carry 2. 

FOURTH COLUMN. 

4 and 8 are 12, and 3 are 15, and 7 are 22, and 
2 I carried are 24. Set down 4 and carry 2. 

FlFI'H 

• Wlwn lhe tPacher reads, set down 4 under-lhe 7 and r:ury 2 lo the 
next, the lads, who are insp~cling the m.tnner in wh ich the boy~ in this 
clas~ perform their sums, see lhat each boy writes do\VO the 7 under the 
4, and rhat they do the same with the BplOUDI ; to be set down in every 
succeeding column. 
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vante : les enfans l'ayant ~crit, il inspecte Ieurs 
ardoises et continue. 

SECONDE COLORNE. 

2 ~t 7 font 9_, et 6 font 15_, et 3 font 1"8_, et 2 de 
tetenus font 20. Ecrivez 0 et retenez 2 pour la 
eolonne suivante. 

TROISIEl\IE COLONNE. 

3 et 6 font 9_, et 9 font 18_,· et 9· font 27 et ~· 
de retenus font 29. Ecrivez 9 et retenez 2. 

QUATRIEME COLONNE. 

4 et 8 font 12_, et 3 font 15_, et 7 font 22, et 2 
de retenus font 24. Ecrivez 4 et retcnez. 2. 

CINQUIEME COLONN·E. 

1 et 2 font 3, et 2 de retenus font 5"' 

Total_, en chiffres_, 54, 904-lbs Total, en mots, 
cinquante q.uatre mille ncuf ct~nt quatre Jivrcs . 

ChaquPr 
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FIFTI-1 COLUMN. 

1 and 2 arc 3_, and 2 I carried are 5·. 

Total_, in figures_, 54_,904lbs. Total in words, 
fifty-four thousand_, nine hundred and fo~r 
pounds. 

The whole of a sum is ivriHen in th'is manner, 
by each boy in the class ; it is afterwards inspect­
ed by the 1nonitor and frequently by the master ; 
and it is a method_, in particular_, well adapted to 
facilitate tbe progress of the scholars in the ele­
mentary parts of arithmetic. 

Its good effects ar~ deducible from p'rinciple_, 
as well as practice. For youth to be conversant 
in arithmetic_, it is needful that the most frequent 
combinations of figures, which occur in the 
first four rules_, shoul-d be familar totheir memory. 
Now_, thefrequent recurring of one idea, if sim­
ple and definite_, is alone sufficient to impress it 
on the memory_, without setting down to learn it 
as a task ; and, in the method of tutio1 just des­
cribed_, every hoy is obliged to ·epcat it) at least 
twice. First the imprcssiou it makes on his 
mind_, whc 1 listening· to his m.onitor's voice, and 
the· repetition .,f that impression ·when writing it 
on the slate. \Vhen a certain quota of sums are 
done_, tlle c~ass begins anew: and thus repeti­
tions g·.a l.iy , cceed each ot er, till practice se­
uues im )rovementJ and removes boy· indivi­
duallv into other c1asses, and super.wr rules) 

~ whe 
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Chaque ecolier doit ecrire ai'nsi toute la SOmll1e: 

le sous-precepteur la revise ensuite_, et ~ouvent le 
maitre lui-meme. C'est une nH~thode qui me 
paroit eminemmeHt utile et propre a facilite 
l'etude des premi.eri' clemens de l'ar"thmetique 

Quefques r~flexions peuvent faire sentir fa 
bonte de cette methode dont !'experience m'a 
fait conna1tre l'excelJence .. 

Pour q·ue la jeunesse fasse des progr'es datL 
l'arithmetique_, il faut que les combinaisons de 
chiffres, qlli se presentent le plus sou\'ent dans 
Jes quatre premieres regie~_, Ieur deviennent tres 
fam1Jieres. Or le retour frequent d'm1e m~me 
.<.fee, suffit p_our la gTaver dans Ja memoire_, sans 
que l'eco)iel' soit obltge de s'en faire HUe etude~ 
uc Papprendre eo nme unc le~on: et clans Ja 
mefhoJe que je Yicns <.le dccrire, chaque ecoJier 
est oblig·e de s'en occupcr au moin~ deux fois : 
d'abord par ]'impression qu'elle lni ft·it daitS l'es­
pnt, lorsqu'il en tend Ja voix du sous-pr~ccpLt:ur; 
en second JiPU par Ja repetition de cette HH~ITH!. 
impression, !orsqu'il ecrit sur son ardoisc ce qu·il 
a eittendu. Quand la classe a fin1 un certaia 
nombre ae sommes, elle en recommence de noa·· 
velles; et les sommes se succedant ainsi les une:; 
aux autres, ne peuvent qn'exciter l'attcntion de~· ~ 
ecolicrs,. jusqu'a ce qu'i's aient acquis assez d~ 

pratiow~ 
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\vhen each boy has a suitable prize, · whitli out 
established plan appropriates to the occasion. 

Multiplication is easily attained by this me­
thod· and the use which is n1ade of the l\1ulti­
plication table in general, as an auxiliary to the 
~ernory in acquiring this rule, is a cogent rea­
son in favor of the method I suggest to public 
notice. 

In the instance of dictating the figures 27,935_, 
and any other variations after the same example, 
the scholars_, by writing, acquire a thorough 
knowledge of Numeration, expressed both in 
"\vords and figures, without paying any attention 
to it as a separate rule. In fact_, Numeration is 
most effectually learned by the scholars in my 
institution_, not from the study, but by the prac­
tice of it ; and I may add, almost every other 
branch of khowledge, taught in the different 
classes, is acquired in the same easy and expe· 

itious "ray. 

The boys vie with each other in writing their 
sums neatly on the slate, and their practice and 
improvement in:writing is greatly increased by' 
this means. 

Before.the introduction of this method, I had 
found it needful to employ the senior boys as 
teachers of ar· th1netic : and, \Yhen th~ir improve­
ment · in the lower . rules was desirable, a more 
honorable and efficacious mode could not be 

adopted ;-
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pratique, p'our pou;dir mont.er a des classes plus 
hauto~ et etudier d'autres regles. 

On apprend facilement la multiplication par 
cette methode, et )'usage que )'on fait dans les­
autres ecores de la table de multiplication pour 
aider a la rnemoire, est une raison de plus a l'ap­
pui de la methode qU:e je sugg·ere. 

Dans l'exemple' que j'ai cite, qui est de dieter 
les chiffres 27,935 ou tout autre nombre, les 
ecoliers en: ecrivant acquierent une parfaite con­
naissance de la num~ration_, exprimee en mots ou 
en chiffres, sans Iui porter aucune autre atten­
tion comrne une regie separee. Dans le fait_, 
Ies ecolfers dans mon institution' apprennent la 
numeration. plus efficacement par la prattque 
que par l'etude : et je puis ajouter qu'il en est 
ainsi des· autres ditferentes branches d'enseigne­
meut. Les ecol'iers cherehent a se sutpasser les 
uns les autres en ecrivanf leurs regles, du 
tnieux qu'illeur est possible; cc qui ne p·eut que 
les perfectionner dans l'art d'ecrire. 

Ava:nt }'introduction de la methode, que je 
decris, je trouvai·s necessaire d\'em oloyer les aQ­
dens ecoliers pour montrer l'arithmetique ailx 
autres; et aussi longtems qu 'ils n. etai.en t pas 
assez avanc~s pour posseder parfaitement leurs 
ptemieres re·gles, il me sembiait qne je ne pou ... 
vais m·e servir d'un moyen plushonorable pour eux 
et plus propre a Ies exciter a l'etud·e-, Mais lors-

ue leurs progres etaient tels, qv'ils n ·avaient 
(} nlus 



adopted; but when proficiency was such a ... 
rendered it needless, it was time not so usefully 
employed as it might be. This I saw with 
regret_, and have the pleasure of seeing the diffi­
culty removed by this improYement. 

It must be obvious, that if a boy had studied 
and attained a quickness in addition,_ and was to 
repeat it before me, in the usual way_, to show 
his improvement, the key to the preceding sum 
comprises the substance of what he vvould ex­
press; and if I were to take a scholar_, unacquaint­
ed with arithmetic, and show him minutely how 
he was to "\York the sum, the key contains not 
only the substance of what I should express, but 
also the same of any othel' teacher in like case. 

By this means, any boy of ejght years old, 
lfho can barely read writing, and numerate well, 
is, by means of the g·uide containing the sums, 
and the key thereto) qualified to teach the first 
four rules of arithmetic, simple and corn pound, 
if the key is correct, with as much accuracy as 
rnatlu.1iialicians who n1ay have ke11t school for 
twenty years 

. Perhaps it is not ·reasonable to expect much 
invention and intellectual exertion from boys, 
who~e· talents are yet in embryo ; but, when the· 
line is drayvn, they can abide by it. Boys, in 
gene) a:J, arc excellent a·gents, in whatever they 
are equal to ; and, in this case_, nothing is left to 

their 



I:Ius hesoiu de Ies ctudier, j 'ai Vil avec l~ep;rdi 
que le terns de ces ccoliers n'etait pas aussi utile­
mer. t employe gu 'il aura it pu l'etre a d'autres 
etudes. J 'ai Je plai ·ir. de voir disparaHre cet 
inconvenient dans mon nouveau plan d'educa­
tion. 

II est clair que, si un enfant a etudic, et qu·'ii 
ait acquis un certain degre de facilitc dans !'ad­
dition, qu'illa repete devant moi dan la n1aniere 
ordinaire pour montrer quels sont ses prog-res ; 
le livre qui contient le re ultat des sommes com­
prend en substance tout cc qu'il pent me dire de 
}'addition. Et si je prends un enfant, qui n'en­
tende nullement l'arithm·etique, pour lui montrer 
en detail comment il doit additioner des nombres, 
le livre des resultats contient en substance non 
seulement tout ce que je pourrai lui en dire, 
rnais encore tout ce qu'un autre maitre lui pour 
ra dire. Ainsi un enfant de huit ans, pourvn 
qu'il puisse lire les valeurs ecrites en chiffrcs, ( 
l'aide des deux livres dans lesquels sont cc.·its les 
donnees et les rcsu1tats, peut enseig·ner le quatre 
premieres regles de l'arithme ique avec autallt 
d 'exactitude, que Jc ferait un pn~ccpteut·, qui 
aurait tenu une ecole depuis vingt ans. 

11 n'est peut-Strc pas raisonnabl d'exio·er be~ u­
coup d'in vention et de j ugement de Ja part d -~ · 
enfans, dont Ics talens ne sont pas encore de­
veloppes. Mais quand une fois on I cur a trace la 
route ils sont en etat de la suivre. En g-enf.nil 
Jes e;1fans montrcnt beancot1 de facdite dans 

· G 2 t ut 
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their discretion, and they cannot err, withou 
they go to sleep, or do it for the purpose. 

I-I ere is a positive certainty to the teacher, that 
every boy in the class is employed, and detection 
follows a disposition to idleness as soon as it exists; 
that none sit idle while others are waiting the 

• master's partial instructions; and that three times 
the usual quota of sums are done and repeated 
by c~ery boy. 

Some examples of sums, in the succeeding 
classes, are added -1 propose soon to publish 
a collection of sun1s, with appropriate keys, for 
the use of schools. 

EXAMPLES. 

639 ll }.!. z 
237 16 9.:!. 

4 
482 10 8.! 

4 
118 9 10-!--2 

638 17 7.!. 
4 

2117 6 }l. 
4 

i and -f make%, and-! makes Id. and t make 
I%, and -f make 2f-set down i under the 
t'arthing·s, and carry 2 to the next. 

• PENCE •. 

7 and. 8 make 15, and 9 make 24, and); make · 
25 
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tout ce -qui n '.est pas au-dessus de leui'S forces ·; 
.et dans ce cas-ei> on ne laisse rien a leur discl-e­
tion., et ils ne peuvent se tromper, a moins qu'ils 

.. ne veuillent dormir) ou .qu'ils ne le fassent a 
rlessein. 

De plus le precepteur est assure que cbaque 
ecolier est sans cesse occupe: qu'il decou vrira 
sur le champ celui qui aura la moindre disposi­
tion a la paresse: que personne ne reste oisit: 
tandis qu'il donne des instructions a quelques 
uns d'entr'eux: et que chacun d'eux fait et 
repete troi-s fois le nom~re de 50mmes, qu~il 
ferait dans l'usage ordinaire. 

Apres !'addition simple_, on en vient a !'addi­
tion compoiee. 

EXEJJIPLES. 

£639 11 lf 
237 16 9i 
482 10 Sf 
118 9 10-f 
638 17 71. + 

£2117 6 )1. 
4 

FARTHINGS. 

! et t font-!., et i font Id. et% font lid. e 
1. font 2ftl.-je pose i .sous les farthings et _ je 
:etien~ 2 pour le-s deniers. 

DENIER'S. 

'] et 8 font 15., et 9 font '24, et I font 25.) et 
G3 l 

- I 
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25_, and lO make 35, and 2 I carry make 31 . 
. 37 pence are 3 shillings ~nd 1 penny-set dowp 
1 under the pence_, and carry 3 to the next. 

SHILLINGS. 

7 and 9 make 16, and 6 make 22_, and I makes 
23_, and 10 make 33, and 10 make 43, and 10 
make 53_, and 10 make 63_, and 3 I carry make 66. 
66 shilliu~s are 3 pounds 6 shillings-set down 
.6 under the shillings <tnd carry 3 to th.e next. 

POUNDS_, FIRS'J' C~LUMN. 

8 and 8 make I G_, and 2 make 18_, and 7 make 
25_, and 9 make 34-_, and 3 I carry ~ake 37-set 
do,yn 7 qnder the ~_, and carry 3 to the next. 

SECOND CQLUMN. 

3 and I make 4_, ~nd 8 make I2, and 3 make 
l.J, and 3 make 18, and 3 I carry make 21-sct 
down 1 ~nder the 3, and carry 2 to the next. 

THIRD COLUMN. 

6 and I make 7, and 4 make ll_, and 2 mak~ 
13, and 6 rn.ake 19., and 2 I carry make 21-set 
dowiJ. 2l. 

Tot~l in fig·ures~ £2ll7l. 6s. l:;f:d. 

Total_, in words_, two thousand one hundred 
and seventeen pounds_, six· shillings, ~nd o~e 
p~1~ny farthin~. 

SUBTRACTIO!f~ 
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10 font 35, et 2 de rrtcnus font 37. 37 deniers 
font 3 chelins et I denier-je pose I sous les 
deniers, et je retiens pour les chelins. 

CHELIN , 

7 et 9 font 1 6_, et 6 font 22~, et I font 23, et 
10 font 33, et 10 font 43, et 10 font 53, et IQ 
font 63, et 3 de retenus font 66. 66 <~helins font 
3 Iouis_, 6 clwlins--:.ie pose 6 sous les chelins_, et 
je retiens 3 pour lcs Jou~s. 

LOUIS_, PREltliERli; COLO E, 

8 et 8 font 16_, et 2 font 18_, et 7 font 25_, et 
9 font 34, et 3 de retenus font 37,-je pose 7 
sous le 8 et je retiens 3 pour la colont~e sui~ 
vante. 

~ECO -DE COLO •. •• E 

3 et 1 font , et 8 font 12, t 8 font 15 t 8 
font IS_, et 3 de rete fo t.2 ,-je po I Aous 
le 3 et je retiens • 

TROISIEl\IE COLO E. 

6 et 1 font 7_, et 4 font I I_, et 2 font 1.~, e,t 6 
font 19, et 2 de retenus font 21,-je pm;e 21. 

Total, en chiffres .. £2,117 6 lf" 
Tota1, en roots, deux tnille cent dix-sept touis., 

saix cbelins, un denier et un quart. 

G 4 SOUSTR.ACTJON. 
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S UBTRACTION. 

67843789 
16754899 

51088890 

Take 9from 9, 0 remains-9from 8 I cannot: 
borrow 10 and say, 9 from 18 and 9 remain­
carry I to the 8 is 9-9 from 7 I cannot; bor­
row 10 and say, 9 from 17 and 8 remain-carry 
l to the 4 is 5-5 from 3 I ·cannot; borrow 10 
and say, 5 from 13 and 8 remain-carry I to the 
5 is 6-6 from 4 I cannot : borro·w 10 and say 
6 from 14 and 8 remain-carry 1 to the 7 is ~ 
8 from SaudOrernains-6 from 7 and I rcmains-
1 from 6 and 5 remain. 

Remainder, in figures, 51088890. 

Remainder, in ·words, fifty-one million eighty­
eight thousand, eight hundred and ninety. 

£167 
39 

13 
17 

1.!. 
4 

9~ 
4 

£127 15 3f 

FARTHI GS. 

Take -! from i I can not ; borrow I d. a ne 
say i from lfandf remaini-carry 1 to the pence. 

PENC 
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SO _USTRACTION. 

67843789 
lb754899 

5108~890 

Otez 9 de 9, reste 0-9 de 8, je ne le puis; 
.j'emprunte 0, et je dis, 9 de 18, reste 9-je 
porte I au 8, ce qui fait 9-9 de 7,je ne le puis; 
j'emprunte 10., et je dis, 9 de 17, reste 8-je porte 
j au 4, ce qui fait 5-5 de 3, je ne Je puis; 
j'emprunte 10, et je dis, 5 de J 3, reste b-· je 
porte J au 5, ce qui fait 6-6 de 4, je ne le puis ; 
j'emprunte 10, et je dis, 6 d~ 14, reste S-je 
porte 1 au 7, ce qui fait 8-8 de 8, reste 0-6 
de 7., reste-. l de 6, reste 5. 

Difference, en mots, cinquante-et-un millions_. 
quatre-vingt-huit mille, huit cent quatre-vingt-dix. 

£167 13 ].!. 
39 17 g1 

4 

£127 15 3f 

F.!RTHI GS. 

Otez % de f, je ne le puis : femprunte Id. et 
dis % de Jfd. reste f-je port l au.~ deniers. 

DENIERS , 
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PENCE. 

I I carry to the 9 is 10-10 from I I cannot ; 
borrow 12and say., 10 from 13 and 3 remain­
carry 1 to the shillings. 

~HILLINGS. 

I I carry to the 17 is 18-18 from 13 I can­
not; borrow 20 and say., 18 from 33 and 15 re­
main-carry 1 to the pounds. 

POUNDS. 

1 I carry to the 9 is 10-10 from 7 I cannot i 
borrow 10 and say., 10 from 17 and 7 remain­
carry 1 to the 3 is 4-4 from 6 and 2 remain~ 
Bring down the I. 

Remainder., in fig·ures_, 127/. l5.s. 3~d. 

Remainder., in words., one hundred and twen­
ty-seven pounds., fifteen shillings., and threepence 
halfpenny. 

JJ:lUJ,TJ Pf,ICATION. 

6789748 
12 

81476976 

12 timeg 8 are 96-~et down 6 and carry 9. 
12 times 4 arc 48_, and 9 I carried make 57-7 
and carry 5. 12 tin~es 7 are 84J and 5 I carried 
111ake 89-9 and carry 8. 12 times 9 are 108J 
and 8 I carried make 116-6 and carry I I. 12 
times 8 are 96 ; and 11 I carried m~ke 107-7 

and 
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DENIERS. 

I que je porte a 9, font 10-10 de I, je ne le 
puis: j'emprunte 12_, et dis, 10 de 13_, reste 3-
Je porte I aux chelins. 

CHELINS. 

) qlJe jc porte a 17, fait 18-18 de 13, je ne 
Je puis: j'emprunte 20 chelins et dis_, 18 de 33) 
reste 15-je porte 1 aux louis. 

LOUIS. 

1 que je porte a 9 fait ~0-10 de 7 ... je ne le 
puis; j'emprunte IQ et dis, 10 de 17, reste 7-
je porte 1 au 3_, ce qui fait 4-4 de 6_, reste 2-
je descends le I. 

Difference, en chifl'res £127 15 3f 

Difference, en mots, cent vingt-sept louisJ 
~uinze chelins_, trois deniers et derni . 

.ftfULTIP LICATION. 

6789748 
l ~~ 

Sl47697G 

12 fois 8 font 96--jc pose 6 et retiens 9. 12 
fois 4 font 48_, et 9 de relcnus font 57-je pose 7 
et rctiens 5. 12 fois 7 font 84_, et 5 de retenus_, 
font 89-je pose 9 et retiens 8, 12 fois· 0 font 
108, et 8 de retenus_, font 116-je pose 6 et re­
. iens ll. 12 fois 8 font 96., et ll de ·etenus_, font 

107 
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.and carry 10. 12 times 7 arc 84_, and 10 I car~ 
ried make 94-4 and carry 9. 12 times 6 are 
72_, and 9 I ca-rried make 81-set down 81 . 

Total_, in figures, 81476976. 

Total, in words_, eighty-one million, four 
hundred and seventy-six thousand_, nine hund­
red and seventy-six< 

£6732 16 )}.!. 
12

4 

.80794 3 3 

FARTHINGS. 

12 times I are 2-12 fdrthings are 3d. carry 3 
to the pence. 

PENCE. 

12 times 11 are 132J and 3 I carried make 135 
-135d. are 1 J s. 3d. -set down 3 under the 
pence and carry 11 to the shillings. 

SHILLINGS. 

12 times 16 are 192_, and 11 I carried make 
203-203s. are 101. 3s. set down 3 under the 
billings and carry 10 to the pounds. 

POUNDS. 



107--je pose 7 etrefienslO. 12 fois 7 font 8 , 
et I 0 de reten us, font 94-je pose 4 et retiens 9. 
12 fois 6 font 72, et 9 de retenus, font 81-je 
pose 81. 

Total., en ch.ifres., 8I,ti76,976. 

Total, en mot, quatre-vingt-un millions, quatr 
eent soixante-seizc mille> neuf cent soi.mnte-seize. 

£6732 16 lli 
12 

£80794 3 3 

FARTHINGS. 

12' f'ois 1 foftt 1~1 
porte 3 aux deniers. 

things font 3d.-je 

12 fois 11 font 132, et ue j'appo t ~ fbwf 
.135-135 denier font h. 3d.-;je pose 3 u 
les deniers, et je porte- J I a ec I.es cbelH1 . 

£HEI.I • 

12 fois 16 font 192, et I J que j'Q.p]>orte font 
203-203 chelins· font £ lO 3s.-j ' pose 3 sou 
les chelins et je retiens J 0 pour lei louis-. 

I.OL IS . 
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POUNDS. 

12 times 2 are 2-1-_, and 10 l carried make .'14-
4 and carry 3 to the next. 12 times 3 are 36 
and 3 I carried make 39-9 and carry 3 . 12 
times 7 are 84_, and 3 I carl"ied make 87-7 and 
carry 8. 12 times 6 are 72_, and 8 I carried 
make SO-set down 80. 

Total, in figures_, 80794l. 3s. 3d. 
Total_, in words ~ighty thousand_, seven hun­

dred and ninety-four pounds_, three shillin<rs and 
three pence. 

Dif!"ISIO.i'\r. 

12)87832468 

7319372-4 

12 in 87, 7 times_, and 3 over I carry to the 8 
rnake 38. 12 in 38; 3 times_, and 2 over I carry S 

- to the 3 1nake 23. 12 in 23_, once~ and· ll ove·r· q 
l ca~'ry to the 2 make I 1 2; I 2 in I 1 2_, 9 times~ fo 
and 4 over l carry to the 4 make 44.- 12 in 44_,.. Il 
3 times_, and 8 over I carry to the 6 make 86. · au 
12 in ~6_, 7 times, and 2 OV€r I carry to the 8· ql 
make 28. 12 in 28_, twice and four over. . fo 

1 Product_, in figures_, 7319372-and 4 over. 

Product_, in words.1 seven million_, three hun­
dred· 
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LOUIS. 

2 fuis 2 font 2i_, et i 0 de retenus font 34-­
je pose 4 et retiens 3. 12 fois 3 font 36, et 3 de 
retenus font 39-je pose 9 et retiens 3 12 foh 
7 font .S--1-, et 3 de retenus font 87-je pose 7 et 
retiens 8. 12 fois 6 font 72J et 8 de retcnus font 
0-je pose 80. 

Total, en chiffresJ £80_,/ 94 3 3. 

Total, en roots, quatre-ving·t mille, sept cent 
quatre-vingt-quatorze l~uis, trois chelins, trois 

enicrs. 

lJl V.ISION. 

12/878324 68 

7319372-4 

12 en 87, 7 fois et 3 de plus que je porte au 
pour faire 38. 12 n 3 '· .3 fois et 2 de plus, 

que je porte au 3 pour faire 23-12 en 2.3, I 
fois et ll de plus, que je porte au 2 ponr f~tirt 
112-12 en 1 J2, 9 fois et 4 de pins, que je pori 
an 4 pour faire 44-12 en 44-, 3 f<) is et 8 de plus 
que je porte au 6 po.ur tiur · 8(' 12 en. 86_, i 
fois et 2 cJc plus quf' JC porte a 8 p )Uf fa1rc 28 
-12 en 2S, 2 fois t\t 4 de re:::te. 

Quotient, en chiffres, 7_,31 ,372---et 4 de pltr!. 

u~ttent, · 
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dred and nineteen thousand" three· hundred and di 
seventy-two-and four over. q 

£12)637 14 ]..!. 
4 

53 2 10-l:f 6ver. 

POUNDS. 

12 in 6 I cannot; but 12 in 63-5 times and 
3 over. 12 in 37-3 times., and I over I carry 
to the shillings. 

p 
SBILLINGS. 

il. over I carried to the J4s. make 34s~ 12 in 
in 34 twice" and lOs. over I carry to the pence. 

PENCE. 

I Os. over I carried to the Id. make 121 pence . 
12 in 121 10 times" and Id. over I carry to th 
farthings . 

FARTHINGS. 

1 d. over I carry to the i make 5 farthings. 12· 
in 5" I cannot-lf over. 

Product in figures, 53l. 2s. 10d.-I:f over. 

Product) in words, fifty-three pounds" tw 
"lhillings P.nd ten-pence-five farthings over. 

Every 
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Quotient, en roots, sept millions., trois cent 
dix-neuf mille., trois cent soixante-et-douze e 
qnatre de plus. 

53 2 10-It 

LOUIS. 

12 en 6 ne se peut; mais 12 en 63, 5 fois et 
3 de plus-12 en 37, 3 fois et 1 de plus, que je 
porte aux chelins. 

f:BELIN!e 

I Iouis de plus que j'apporte aux 14 chelins font 
34s -12 en 34, 2 fois et 10s. de plus que je 
porte aux deniers. 

DENIERS. 

lti. de plus que j'ft'ppo e lr f ft>nf 5 faTthings, 
-12 en 5 ne se peut., este 1! d plus. 

Quotient., en cni es, £5 ~ ) 9. 

Clf.tlotient, en roots, einquante-trois louis, deux 
clielins, d-ix d . inq fa ings de plus 

H ~haque 



114 

~very rule in arithmetic is usually consida·ed 
s a study appointed for a seperate class. (See 

table of classes_, mentioned page 80.) The ob­
ject of the boys in each class is to study only that 
rule or lesson app·ointed for them ; and) what­
ever number of boys there may be in any one 
class_, whether ten_, fifty_, or five hundred-' the 
trouble of tuition is not at all increased by the· 
addition of numbers. 'l,he inspection of the 
sums Ol' spelling written on the slate is more-' and 
the number of inspecting boys is greater in pro­
portion. By the method of arithmetie just des­
cribed_, every boy in ea:ch class is told by the · 
teacher all he is to do; and his sole business is 
to do it_, so often as to become quite familiar with: 
it. In the succeeding method) the boy's business 
i~ to do every thing without instruction .. 

Each arithmetical class is- called out-' according 
to the list_, in companies of twelve. To each 
class is allotted a proper sum-' according to the 
rule they arc in·. This sum is written on a card, 
'rith in1· : or on a board_, with chalk. 'l'he 
t we he boys stand round the sum they are to 
vork : and the board_, on which the sum is_, is 
su ~]-cndcd from the wall. 'rhe teacher is pro­
vidctl vith a key to the sum) similar to those be­
fore described. Each semicircle has its insignia 
Df merit_. &c. and each boy gives precedence to 
any other boy who excels him in performing his 
lesson. The teacher then requires the first boy 
to add the first column_, if in Addition ; or to 
multiply the first fig:ure) if in Multiplication. lie is 

to 

I e 
d 
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. Chaque regie d'arithmctique fait l'etudc d 'un~ 
classe separee l./objet des eco)iers dans cha-· 
cune de ces classes est d'etudier seulement la 
regie ou la le«;on, qu'on lui prescri·t: et quel que 
SOit Je nombre des cco}iers d'unP class.e, qu'i} soit 
de dix, cinquanie ou cinq censJ le precepteur n'a 
pas phis de trouble pour enseig11er plut()t un 
g'rand nombre qu'un petit. 11 y a seulement plus 
de sommes a inspecter; et le nomhre de ceux qu i 
Ies inspectent, doit ctre aug·mente en proportion. 
Par la methode. que nons venons de decrire, 
chaque enfant dans chaque classe apprend du 
S'Oijs-precepteur ce qu'il doit faire: et son seul 
objet e!lt de faire le devoir qui lui est prescrit, de 
le repeter 85JSez souvent pour qu'il lui devienne 
farnilier. Dans la rnethodc qui suit_, l'enfant fait 
tout sans qu'on lui dictc rien. 

On appelle chaq·ue dasse d'arithmetique, sui­
vant la 1iste, par sous-divisions de douze. On as­
signe a chaque classe, une regie qui convient a 
son nqrnb_re. On ecrit cette I~e·g·lc sur un carton 
avec de l'encre, ou sur une planche avec de la 
craye. Les douze ecoliers se t~ennent autoUI· du 
carton ou de la planch<>; et Je· sous-preccptcur 
tient dans sa main le Iivre de resultats, dont nous 
avons parle ci dessus. Chaque demi-cerde a ses 
marques d'honncur; et chaque ecolier descend 

. au-dessous de ceJui qui a rnieux repondu que lni. 
Le sous-precepteur t!ernande alors au premier 
ecolier d'additioner la premiere colonne, si c 'est 
dans !'addition, ou de multiplier le prernier chif­
fre si c'e~t dans la multiplication . L'ecolier doit 

J H ~ r~pondr · 
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to do this aloud extempore, without any pre­
vious knowledge of the sum, or assistance from 
his teacher in performing it. If h~ mistakes, it 
is not the monitor's business to rectify the mis­
take~ but the next boy is to try if he can do it ; 
and if none of the twelve can answer right, it 
must be done by the monitor.. "\'Vhen many 
mistakes in a wl~ole class occur, such boys must 
practise more in the methods first described, be­
fore they are tried this way. The former me­
thod affords an easy introduction to this. The 
same advantage is possessed by both, that neither 
teacher nor learner can be idle. Our system of 
emulation enables me to combine encouragement 
and reward with it, in a manner more than usual 
in schools where this is practised. The last me­
thod being such as is usually taught in som 
schools, it requires a boy of superior abilities to 
teach those who are in erior to himself in pro­
ficiency. The improvement I have made is by 
introdu~ing the key, which reduces it to a mere 
system of reading on the monitor's part. If the 
boys repeat the sum, externpor·e, naming the to­
tal, according to the kPy in the teacher's hand, 
they are correct ; if their account differ , the 
monitor immediately det cts the error, when it 
becomes the busine s of the n xt boy in the class 
to correct it. On tl is ph n, any boy wlzo can 
read, can teach; and tJ e. i l .... c .. :ic r lwys may dt)r 
the "\YOrk usually dune by the teachers, in the 
common mode~ for a boy ·who can· read, can 
f each, ALTIIOCGH Hr: K~ -ows NOTHING ABOUT IT .: 

and, in tee- cl~ing·_, 1 ·Jl · 1 1perce tibl T acquire the 
knowledge 
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repondre haut, sur le c mp; san savoir aupa­
ravant ce qu'on devait lui demander, et sans aide 
de la part du tous-prece-pteur. S'il.se trompe, 
ce n'est pas au sou -precepte 8. rectifier son 
e reur ; mais ' l'ecolier suiva . t, et ain i e uite: 
et si aucun des douze ne peut repondr juste, 
c'est alors au soua·precepteur de le faire. Lor -
que toute une clft~se fait souvent des fautes, les 
ecoliers les plus ujets a ces fau ' cloivent pra­
tiquer par la methode dont nons avo deja parlc ... 
avant d'en venir ' celle-ci. Car la remie.re 
sert d'introduction a la seconde, et toutes dettt 
ont cet avantage que le sous-precepteur et l'eco­
lier ne peuvent demeurer oisifs. Mon systeme 
d'emulation me met plus en ~tat . d'encourager 
et de recompenser Ies enfans, que ~elui dont on 
se sert dans les autres ecoles, ou il faut un ecolier 
d'un merite superieur pour enseigner aux autres. 

aitJ en intr i e livre de resultat, le sous­
, r '• d' Jre se ' fa· re que de lire 

e · l' ' o u 
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nowledge he is destitute of, when he begins tq 
teach, by reading 

'l'bere is yet another . vay of trying the profici­
ency of the scholars, after they have been used to 
both the preceding methods of tuition : the 
teacher places each boy in a situation where he 
cannot copy from, or be mJSisted by, any other, 
who has the same task to perform. He gives him a 
sum, according to the rule he i~ in, and requires 
him to .rnake a key to the sum, in a correct man­
ner. If he can do this readily, a number of 
tn~es, it is a proof that he is conversant with 
th~ rule he is in : and when practice has deeply 
i rnpresged it on his memory, he may advance to 
another rule. The first class, or combination of 
fig·ures, is examined the same way. The tables 
in Addition are written on the slate, without the 
amount, thus : 6 and 6 .are-the boy who is ex­
amineu, is required oo add the amount-12. If 
·he can do this, with every combination of figures 
in the Addition and other tables, he is then fit 
for ciphering. By the old 1nethod of teaching 
arithmetic, there is usually a great consumption 
of printed books of arithmetic ; the new method 
almost entirely supersedes them. The same 
economy applies to another expensive article of 
con~umption in schools, ciphering' books; in 
'vhich th.e scholars usual1 y write down all the 
sums they do. 'I'he expeditious progress they 
make, both in writing and accoQnts, is so great 
they need on! y commi! to writing' a very short 
specimen of their sums_, for the satisfaction of 
their parents ; and even that is 11ot absolutely 

needful. 
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les tncthodes dont noos venons de -parler. Le 
Rous-prccepteur place chaque enfant dans un en­
.droit ou il ne peut copier n autre, qui a le m~ me 
devoir que lui, et dont il ne peut tirer aucun aide. 
lllui donne une regle, et exige qu'il lui en donne 
le resultat d'une manicre correcte. S'il le peut 
faire sur le champ un certain not"nbre de fois, 
c'est une preuve qu'il possede a fonds ce qu'on 
montre dans sa classe, et il doit tel' dans une 
autre. 11 en est de me me dans lap em· e classe., 
ou la combinaison des chitfres. Les somnl a 
additionner sont ecrites sur l'ardoise, t non le 
montant : par exemple, 6 et 6 font-l'ecolier 
qu'on examine doit donner le montant-12. -8'il 
repond sur le champ, et qu'il connaisse les autres 
combinaisons des chiffres, il e6t en ~tat de cbitfrer. 
L'ancienne nH~thode d'enseigner l'arithmetiq.ue 
exige ordinairement une grande consommattOft 
de livres d'aritbmetique imprimes: mais dans la 
nou eHe methode il n·eJl est pas du tol).t de besoin. 
La m~me economie a lieu pour un autre article 
d'une grande consommation ; ce ont des cahiers 
dans lesquelsles D 08 ecrivent le• regles, (}U'iJs 
ont a fa ire. Mai jci le progres sont si rapides 
qu'ils n'ont besoin d'ecrire que quelques exemples 
pour la satisfaction de leurs parens; et meme ils 
peuvent absolume~t s'en .,passer. En man~ant 
bien leurs crayons 11 acquterent presque la meme 
facilite a ecrire, qu'en se ser ant de plume, 

INSPECTION. 
I-I 4 
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needful. By using their pencils well, they ac· 
quire an equal facility in the use of their pens~ . 

INSPECTION. 
Having detailed a method of tuition for the se­

veral classes, it will be obvious, that, on the 
admission of boys into the school, they should be 
classed according to their proficiency. Those 
who have not learnt their letters will be placed 
in the A, B, C, class ; those who know all 
their letters, but do not know how to combine 
them, are pl~ced in the two-letter .class . Such 
as can spell in two letters, but not in three, are 
placed in the three letter class; the four and 
five-letter classes are organized .. and receive ad­
ditions, on the same principle. After this it is 
considered, boys should read for the improve:­
ment of their minds ; and are classed according­
ly,, in the Testament or Bible. The arithmetic 
classes are constituted in the same manner. 
Each boy should be examined before he is class~ 
ed. '"rhe lessons fol' .every class being determin-

. ed on, and the name of each class, descriptive 
of the lessons learnt by it ; no other lessons can 
be taught to each class than those appointed for 
it. Boys should be removed from one class to 
another, as soon as ·they are proficient in that to 
which they belong. Thus, a boy in the A, B, 
C, h,aving learnt to distinguish all his letters 
should be removed to the next, or monosyllable 
class of two letters ; and when he is proficient 
in that he should be removed higher, and so on . 
As the scholars are Gtll arranged in different 

classes . 
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INSPECTIO · . 

Apres avoir detaille la maniere d'enseigner_, it 
est clair que_, lorsqu'on adrnet des ecoliers dans 
Une ecole_, i} faut )el!l placet suivant }eur degTe Je 
connaissances. Ceux qui ne connaissent pas en­
core leurs lettres_, doivent etre mis dans la classe 
de l' A. B. C. Ceux qui les connaissent_, mais qui 
ne sont pas en etat de les combiner_, sont rnis 
dans la classe ou l'on apprend deux lcttr2s: 
Ceu K qui en epellent deux_, sont mis dans la classe 
ou l'on en epelle trois_, et ainsi de suite. Lors­
qu'ils savent epellel', on les fait life soit dans le 
testament, Ja bible_, ou tout autre livre propre a 
cultiver leur esprit. l en est de m~me pour 
l'arithmetique. Chaque classe ayant Ut-1 certain 
nombre de le<;ons_, qu'on lui assigne, et qui lui 
r.onviennent, on ne doit point lui en ense'gner 
d)autres. u n ecolier montera dans une cla~ se 
superienre_, aussitDt qu'il sera en etat de le faire. 
Ainsi un enfant de l'A. B. C. apres av-oir appris 
a distinguer ses lettres_, montera d;1ns la classe ou 
l'on epelle deux lettres: ainsi de suite. Comme 
les ecoliers ont chaCUil leur rang' danR leur dasse: 
comme plusiPurs d'entr'eux font b€aucoup de 
progres par ces methodes e:xpeditives d'enseigne­
mens: comme il ne peuvcnt etudier rien autre 
c,hose que ce qu'on enseigne dans la classe ou ils 
sont: qu'ils ne p~uvent se transporter eux-memes 

dans 
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~lasses, many of them will soon make a profici · 
ency, hy these expeditious modes of teaching ; 
and, as they cantH}t le-arn mor.e than what is ap­
pointed for the dass-cannot remove themselves 
,...-nor can th.eir ·monitors remove them-they 
must remain wh~re they are, losing time, and 
making noprogre~c;, unless the system of inspec-
tion I am abo.ut to describe prevented the evil. 
A monitor is appointe<}. as jnspector-general of 
reading : he keeps ~list of every class of read-
ing in the school. 'Vh~never a new scholar 
e1iters, another monitor_, whose business it is, exa-
mines what progress in learning the pupil has 
1nadeJ and appoints him to a class according·ly. The 
first duty of the in;;pector of reading is to see that 
each scholar's name is duly entered on th~ li,st of ~ 
the dass to which he is sent on commencing 8 
school. This is a matter of consequence. If 
any omission be made in the entry of each boy's 
name) it is possible the inspection may be con-
ducted well, and yet the boy whose name is 
omitted, be passed by ; and., whatever hi~ im­
provement may be, he may remain stationary. 
· The monitor of each class keeps a list thereof. 
It is also his duty to see the inspection conducted., 
so that no poy is passed by who is in his class. 
But the inspector of reading keeps a list of every 
class of reading in the school ; and, when his 
lists are correct, he proceeds to duty, but not be­
fore . l-Ie begins his inspection, by desiring the 
monitor of the first class to bring· up six · boys, 
according to the list _He then compares their 
names with his own list, and examines them, to 

see 



tlans une autre dasse : que le sp-rrs-precepteur ne 
peut le taire lui-mcme; il faud(·a qu'ils reslent la, 
a perdre }eur tems, ne faisa.nt aUCUll progTcS; a 
moins que le systeme d'inspection que je vais 
docr!re ne remedie a cette inconvenient. 

On <lesigne un sous-preceptenr comme ins­
pccteur-general; qui tient u:ne liste de chaque 
classe dans l'ecole. S'il entre un nouvel ccolier, 
un autre sous-precepteur examine quelles sont 
ses connoissances_, et le met dans la classe qui lui 
convient. Le premier devoir de l'inspecteur est 
de voir a ce que le nom de chaque ecolier soit 
entre a juste titre sur la liflte de la classe ou il 
prend place, en entrant u Pecole . ll peut arriver 
que l'inspecteur oublie d'inscrire le nom d'un 
ccolier_, qui doit monter dans unc classe supe­
rieure : et l'ecolier restera-la~ quels que soient ses 
progres. Pour remedier a ces inconYeniens, les 
sous-precepteurs ont une liste des noms des eco­
liers de lcurs classes, et doivent voir a cc qu'au­
cnn d'eux ne soit oublie. 

L'inspecteur ne proc~de a son devoir que lors­
que ses listes sont correctes. Ils commence son 
inspection par demander au sous-precepteur de 
la premiere classe les noms de ses six premiers 
ccoliers, suivant sa liste. L'inspecteur voit si sa 
propre liste est semblable a cellc du sous-precep­
teur de la premiere classe, et examine ensuite si 
les e_nfans peuvent repeter les lettres et les ecrire 
s;ur du sable ; et les t'ctit rnonter dans nne classe 
s;uperieureJ s•iJs repondcnt bien a Se$ questions. 

11 
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see if they can tell all their letters, and tnake 
them in the sand. If so) they are fit for the 
next class, and the inspector orders them to be 
removed accordingly. Then he proceeds with 
every other class in the same way; and '\-vhen he 
has examined the whole_, he begins anew. Thus, 
by diligence and attention on his part, some 
hundreds of boys may be examined in a few days. 
When a boy is removed from one class to 
another_, he has permission to choose a prize 
of a stated value, for himself_, as a reward of his 
diligence ; and the monitor is entitled to one of 
the same value_, for his care in improving his 
scholars. The date of examination, class re"" 
moved to, prize chosen_, &c. are all entered in a 
book at the time of inspection. 

It is no unusual thing with me to deliver one or 
two hundred prizes at the same time. And at 
such times the countenances of the whole school 
exhibit a most pleasing scene of delight : as the 
boys who obtq.in prizes) commonly walk round 
the school in procession_, holding the prizes in 
their hands_, and an herald proclaiming before 
them, "These good boys have obtained prizes 
for going into another class." The honor of 
this has an effect as powerful_, if not more so, 
tl1an prizes themselves. 

EMULATION AND RE,VARDS. 

In spelling by writing on the slate, the per-­
formances of the scholars are inspected_, some­
times by the monitor of their class_, often by an 
inspecting monitor and occasionally by the master. 

· Printing 
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. I en fait de m~me des autres classes : et qualld 
d a tout examine_, il recommence de nouveau. 
Avec un peu de soin et d'attention_, il p ut exami­
ner quelques centaines d'ecoliers dans l' space de 
peu de jours. 

~orsqu'un ecolier monte d~une classe clans une 
utre, on lui donne la permission de se choisir un 

prix d'une certaine valcur_, pour recompenser 
son travail : et le sous-precepteur a droit aussi de 
s' n choisir un pour recompenser les soins qu'il a 
pris d'avancer ses ccoliers. La date de l'examen, 
la classe ou l'ecolier monte_, te prix qu'il a choi-
i, &c. tout cela doit cntrer clans un livre_, au terns 

de !'inspection. 

ll n'est pas rare que je distribue cent a deux 
cens pr·x dans le m~me tems: et rien alors deplus 
agreable pour moi, que de voir la contenance de 
rnes ecoliers. Les en fans qui ont obtenu des prix_, 
je les fais marcher autour de l'ecole en procession, 
tenant en main leurs rnarq'tles d'honneur; et un 
lu5raut repete a haute voix :, Ces bons ccoliers 
ont obtenu des prix_, pour etre rnontes dans l t.c 
classe superieure :" Cet honneur a sur cux un 
cffet aus:,i puissant et peut-etre Ius que res prix 

" eux-memes. 

EMULATI N ET RECO ... iPE JSES. 

L orsque les enfans apprcLnent a lire en ccri­
,·ant s Iettres ou des chi tres r·l, le sa le ou 
sur l'ardoise ., le sous-preceptD · l la cl sse, 0 

un 
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Printing in the sand is inspected in the same 
inanner as in the new method of teaching arlth­
ruetic. Every boy is placed next to one who 
can do as well or better than himself : his busi­
ness is to excel him7 in whici1 case he takes pre­
cedenee of hin1. In reading·, every reading di­
vision have the numbers, I, 2, 3, &c. to 12, 
suspended from their buttons. If the .boy who 
\vears number 121 excels the boy who wears 
number 11, he takes his place and number ; in 
exchange for which the other g·oes down to the 
place and number 12. Thus, the boy who is 
number 12, at the beginning of the· lesson, may 
be number I, at the conclusion of it, and vice 
versa. The boy who has number l, has also a 
single leather ticket, lettered variously, as, 
c Merit;"-( 1\1erit in Reading/-( Merit in Spell­
ing,'-( l\1erit in Writing·,' &c. thi-s badg·e of 
honor he also fO'rfeits, if he loses his place by 
suffering an0thcr to excel hin1. He has also a 
picture pasted on pasteboard and suspended to 
his breast ; this he forfeits to any boy who can 
excd him. Whoever is in the first place at the 
conclusion of the lesson, delivers the ticket and 
picture to a monitor appointed for that purpos~. 
Th~ honor of wearing the ticket and number, as 
I'narks of precedency, is all the re\vard· attached 
to them ; but the picture which has been worn 
entitles the bearer to receive a-nother picture in 
exchange for it, which becomes his own. 

By the foreg-oing observations it will appear, 
that · emulatious and revvard are closely umted 

Yi h 
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un sous preceptc !r d'in pectwn· et quclquefo.l-­
Je maitre Iui-meme, examinent s'ils forment hien 
Jeurs lettres. L'on place le. eco1icrs suivant 
}Qur degre d'avancement~ et ils cherchent con­
tinuellement a e surpasser les uns et les· autres. 
Dans la lectureJ chaque d'vision a les nombres 
IJ 2J 3J jusqu 'a 12 ecrits sur Ul e carte q_ue l'on 
suspend a l'habill~ment de l'ccolicr. Si celui 
qui porte le nombre 12 Ift mieux, que celui q 1i 
a le nombre ll~ il prcnd sa pl~-tce et sa carte> et 
Iui laisse la siennc. Ainsi un enfant quiJ au ~om­
mencement de l'ecoleJ Ctait le dernicr de sa classe, 
peut en etre le premi r a la fin. Le premier portc 
de piu une marque distinctive) qui est un mor­
ceau de cuir, ~mr Iequel est ecrit le mot merite ; 
merite en lecture_, merite en ecriturc_, &c. 1I perd 
cette marque d'honneurJ s'il perd la premiere 
pia e. Celui qui est le premier a la fin de l'ecole_, 
remet Ies ma qu i ·ncfi,·es a un sous-precep 
teur charge de les recneillir. G details font 
voir que l'cmulation est un point e sentiel dan 
I' education des enfans. lis s'appliqucront <llcur 
devoir, lorsqu'ils verront que leurs prog~·e, ont 
]cur recomp-ense immediate. 

Un des principaux devoirs dn ma"trc dans mw 
ecole nombreuse_, est de f~lir~ un bon choix d . 
SOUS-preccpteurs ; a. SCZ nxcrces et aiten tifG, pour 
sa voir appr, cier le tra ·ail de~ di fi'~rens ecoliers, 
et discerner s'ils se sont ap Jliques a Ieur devoir. 
Dans une ecole pcu nombrcusc, le m~ ttrc p ut 
se charger Iui-mcmc d·c ce ·oin. L'or co.n­
prend que je ne le pourrai-; fiti ·c I abituc ·('IH<'ll~ 
dans la mien ne. J 'ai [I rm ~ ph '3ieur · Cl'( licr.: 
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with continual inspection and application to 
learning. 

They are given by the monitor or teacher who 
inspects tl1e written copies according to his judg­

:tcnt ofpcrfQrmances submitted to his insp ction . 
t requires some discretion in the master to 

choo e a lad for this office, '·hose eye is capabl 
of at once discriminating between one perjo1~m­
ance and dnotheri and of discerning 'vhere ex­
£rtions have been made by the learner to im­
prove. In small institutions, the master may 

erform thi' office ; in large ones, he can only 
do it occasionally. I have several lads who ar 
capable of this office, and perfonn it well. 
The best way to qualify a boy for such a duty is, 
to accustom him to inspect and compare the 
performances of boys in writing on the ·late, 
one with another ; he may decide improp y in 
ome instances) at first, ut practice will soon 

malrc imperfect in discriminating and deciding; 
and then he will be found a very useful auxiliary 
in a school. It is as easy to form a number of 
boys, as one or two, on this plan; and they may 
be qualified sooner than usual, if required) pro­
vided the master renews the same inspection and 
decision in their presence_, after they have done; 
• nd shows them every prominent case in which 
they may have decided wrong, and why they 
have done SQ. "Yhen boys have obtained their 
tickets for writing the stipulated number of 
times) they are permitted to choose any prize of 
the Yalue appropriated to the number on their· 
4 ickets : and there is a choice variety of prizes_, 

.. onsisttng 
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a bien remplir cc devoir, en ieur faisant corn .. 
. parer les differcntcs ccritur~s des enfans, qui 

ecrivent sur l'ardoiscJ et en leur dernandant celles 
qu'ils jugeaient les meilleures. lis lleuvent se 
tromper dans les commencemens : mais l'habi­
tude et }'attention du maltre a leur faire rcmar­
quer ce en quoi ils se sont trompes, les mettront 
bien vlte en etat de decider avec exactitude) et 
le rendre des services essentiels dan l'ecole. 

11 y a aussi des moyens d'encourft.ger les sous.; 
precepteurs eux-m~mes. L'avancemcnt de leui' 
classe doit faire l'objet constant de leur devoir 

. t de leurs efforts. Chaque sous-prccepteur doit 
enseigner a sa classe une lec;onJ qui lui soit par:, 
ticuliere. Quand un ecolier a acquis le degre 
de perfection, qui est requis dans sa classe_, il 
rnoute dans une autre: et lorsque les sous-precep­
teurs auront rendu leurs ecoliers en etat d'avan­
cer ainsiJ ils auront a iberte de porter une carte 
avec le titre : Sous-precepteur rec:ammandable: 
et quiconque aura porte ce titre six fois de suite) 
aura droit a une recompense que le maHre aura 
promise) suivant sa discretion. Ce qui doit avoir 
lieu) surtout pour Ies sous-precepteurs de la 
lecture et de l'arithmetique. 

Il arrive souvent que les ecoliers cherchent a se 
distinguer par leur application a l'etude, et pour 
Ies encourager d'avantacre_, le rnaitrc enverra de 
tems en terns a leurs parens_, quelques lettrcsJ 
qui les informent de progrcs de leurs enfans. 

Les classes cherchent ordinairement a se sur­
passer les unes les autres. La plus avancee 
doit occuper la place ~a plus ,honorable: place_, 
qui n'est autrernent chstmguee des autres_, que 
parce qu'elle est occupee par cette premiere 

I classe. 
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c on'iisting of toys, bats, balls, kites, &c. but 
he books wit.1 prints or pictures are more in re­
IHC 't among the children, and g·etlerally more 

~useful than any other prizes whatever. 

I believe the emulation I have described, as 
united with my methods of teaching, will be 
found most useful as a stimulus to the exertions 
of those scholars who possess no more than com­
mon abilities; indeed, it is for this clas~ of 
learners, who, in g·eneral, give the most trouble, 
that such methods of teaching and encouragment 
are most wanting. The d~~udgery of teachers is 
always gTcater or less, in proportion to the 
qnickness or dullness of their scholars; but, in 
the .. :e modes of I each in )·, all must exert them­
Helves according to their abilities, o_r be idle. If . 
they exert themselYes as well as they can, they 
' ·ill improve according·ly-if they are idle, it is 
immediately detected, and as n~.pidly punished ; 
of the method of doing which I shall treat pre­
f'ently. 1-lowever, where lads of g·enius and 
(juich1ess of intellect are found, they will soon 
show themselves. Indeed, I believe, that many 
lads of g·enius are unknown in the schools they 
attend, even tp the masters themselvesJ because 
they have no stimulus to exertion, no opportuni­
ty of disting·uishing themselves-or, that nothing· 
happet's to dcvelope their latent powers. Si ... 
rnilar to this was the case of the Portuguese in 
Brazil, who frequently passed diamonds, when 
in the rough, through their hands, and despised 

theUl 
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classe. Si une classe inf6rieure vient a surpas­
ser une classe superieure_, celle-ci lui cede sa 
place. Se voyant ainsi surpassee et honteuse de 
sa disgrace, elle fait ordinairement les plus grands 
efforts pour reg'Rgner son ancienne position. On 
les fait ecrire sur une ardoise ou sur un livre. On 
compare avec irnpartialite le travail d'un ecolier 
de la classe superieure, avec celui d'un autre de 
la classe inferieure. U n arbitre_, ou un sous-pre­
cepteur etabli pour juger, decide lequel des deux a 
le rnieux fait, et il pose sur une ardoise le nom­
bre 1 en faveur de la classe de celui qui a le 
mieux fait. 11 continue ensuite a comparer deux 
enfaits de chaque classe_, jusqu'a ce que tous les 
enfans des deux classes aient ete examines: et 
celle qui a le plus de nombres en sa faveur prend 
le pas sur l'autre. On est etonne de voir !'emu­
lation, qu'un semblable differend excite parmi les 
enfans. Le maitre ne peut qu'eprouver des sen­
timens agreahles, en voyant la joie des ecoliers 
dont la classe emporte la rnajorite; les reproches 
que les sous-precepteurs font a leurs classes_, si 
elles ont le dessous ; et les louanges qu'ils Jeur 
donnent, lorsqu'ils ont le dessus. 

Quand un debat de la sorte a lieu, ce qui ar­
rive assez sou vent; toute l'eco)e et surtout les 
sous-precepteurs y prennent tant d'intt~ret, que, si 
le maitre les laissait fait·e, ils ne feraient aucune 
attention a leurs autres obligations, tant que le 
jugement demeure suspendu. Le debat se termine 
ordinairement tres promptement. L'avantage 
qui peut encore en resulter, c'est que chaque sous­
precepteur etchaqueecolier s·interessent si forte-
111ent a la chose, qu'ils font parade de tout leur sa­
voir-et le maitre connaissant une fois ce dont ils 
sont capables, les fait travailler en consequence. 












